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This handbook has been produced with the financial assistance of the Europen Union. The 

contents of this document are the sole responsibility of the Open Club and can under no 

circumstances be regarded as reflecting the position of the European Union. 

All the terms used in this handbook in male grammar gender include both male and female 

gender of the individuals they are related to.   
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This Handbook is produced within the project “Young With a Voice”, implemented by the 
Association for Development of Children and Youth - Open Club from Serbia in partnership with 
BKTF from Albania, Association “Naša djeca” Zenica from Bosnia and Herzegovina, KOMF from 
Kosovo and NGO Children First from Montenegro. Project is financed by the European Union, 
through the Civil Society Facility program (Operating Grants to IPA CSO Associations - Support to 
regional thematic associations). 
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Dear educators, 

A handbook for educators in the field of child rights and advocacy is in front of you. This 

handbook consists of three parts: 

1. Tips for educators; 

2. Theoretical part; 

3. Workshop scenarios. 

 

Within this handbook, there are 10 workshops scenarios in 9 thematic units. Scenarios need to 

be adapted to the needs of the group you work with, the space, the material and the time you 

have, and, of course, your abilities and affinities. The scenarios also list the basic material 

needed for the workshops, which you can change or supplement as needed. For the sake of the 

project, it is necessary to implement a minimum of 8 workshops, even though it is desirable to 

go through all 9 topics through 10 workshops. Each workshop is preceded by a theoretical part, 

from which you can prepare yourself, and you can use certain parts in the workshops 

themselves. 

In addition to this handbook, each peer educator team will also receive a workshop attendance 

record for workshops, which needs to be filled in regularly and neatly. We invite you to continue 

your own research and get new insights that will help you to conduct workshops and future 

work with young people. We wish you a happy and successful work! 

 

Basics of workshop procedure 

The workshop procedure, or workshops, have become particularly popular in the past twenty 

years. They are widely accepted and applied in psychological practice, especially in preventive 

programs designed for children and youth. Participation in workshops often looks like playing, 

but in fact, very serious topics can be addressed at the workshops. Workshops use drawing, 

talking, acting as a means of expression. Positive climate, a connection between the 

participants, feeling of belonging, as well as social responsibility, are developed during 

workshops. All workshop participants sit in a circle, everyone actively participates and there are 

no observers. The needs of all participants are taken into account, responsibility is developed in 
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relation to others and the given situation. Duration of the workshop is pre-arranged and ideally 

it lasts between 60 and 90 minutes. An ideal number of participants in the workshop is 15-20. 

Implementing workshops is quite creative. Workshops can be customized or made new 

depending on the needs of the program, taking into account the basic principles of the 

workshop process. The workshop is a model of interactive learning that relies on the individual 

experiences of participants and leaders, they are designed as an active, experiential, reflexive 

and cooperative process. Workshops also use short theoretical presentation for explaining the 

nature of key concepts, processes, and phenomena, as well as their connection with the existing 

knowledge and experiences of the participants. Workshop as a way of learning tends to imitate 

the process of finding out what is being done in authentic life circumstances and leads to a 

comprehensive experiential experience, usable and lasting. This can be achieved through 

planned, guided and time-limited process consisting of several stages of such learning model: 

 Firstly, participants are introduced to the topic;
 

 Next, a situation that enables everyone to actively participate in researching and finding 

solutions is created; 

 Through discussion, experience is exchanged, clarified and shaped; 

 Finally, this experience is linked to both existing and general knowledge. 

 

Types of workshops 

Workshops can be classified into two basic groups: 

1. Creative workshops aimed at developing creative expression. This group includes drama, 

musical, visual, poetry, video workshops, etc. 

2. Educational workshops aimed at learning in its broadest sense. Here we can distinguish: 

a) Cognitive workshops aimed at acquiring concrete knowledge and skills, but also 

directing and encouraging basic cognitive processes such as reasoning, learning, 

memory, thinking, argumentation of the basic attitude, planning; 

b) Preventive workshops whose goal is primarily the prevention through the acquisition 

of knowledge and insight into oneself, others and relationships with others. They are 

directed towards the development of personality, expression of emotions, and similar. 

Experts from various professions are educated to hold workshops: psychologists, pedagogues, 

sociologists, doctors, educators, teachers, etc. It is necessary to possess a certain theoretical 

knowledge and basic emotional sensitivity for the population which they work with. No strong 

emotions are provoked in workshops. The work is designed in such way that the participant 
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receives the initial impulse, enabling him to think about the topic, to find solutions, etc. It is 

important to note that strong emotions can emerge in some participants during the workshop. 

In such situation, it is important to establish a non-verbal and verbal contact with a person, to 

try to empathically discover what a person is struggling with and stay with him until the critical 

period is over. 

 

Workshop rules 

1. All workshop participants sit in a circle. From this position, it follows that all participants are 

equal, including the leader. Such seating organization symbolizes communion and discretion. 

For practical reasons, it is sometimes possible to organize seating in a semicircle;
 

2. Everyone has the same chance of being heard. Most often, the leader addresses everyone 

individually, that is, they all talk about one and the same topic one after the other in the order 

in which they sit in the circle, or in some other way. Everyone has the right to be heard; 

3. Everyone listens to everyone. We do not tolerate parallel conversations and interrupting 

others while speaking; 

4. Every participant participates in the workshop, there are no observers, but everyone has the 

right to keep his opinion for himself or not to present it publicly in front of the group. This is 

done by saying “pass”.   

5. Agreed time is respected. There are no delays, nor previous departures from the workshop; 

6. Diversity in thinking and experiencing is respected; 

7. The needs of each participant that do not endanger the activity of the whole group are 

respected; 

8. ... 

Rules are established by the group, it can introduce new rule or change existing rules during 

work. Rules apply to all and must be respected. 

 

Basic workshop settings 

Workshops may vary greatly depending on the age to which they are intended and the goals 

that are intended to be achieved. However, the basic settings are common: each workshop has 

a scenario and is designed in advance, regardless of how it seems spontaneous. The scenario is 

given within the structured activities of the participants introduced by the leader in the form of 

concrete requests. 
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Scenario elements are: 

1. Title/topic of workshop; 

2. Workshop goal(s); 

3. Required material for work, precisely defined with all items; 

4. Introductory activity(s) with clearly defined timetable, making up to ¼ of workshop time; 

5. Main, i.e. central activity with clearly defined timetable, making at least ½ of the total 

duration of the workshop; 

6. Final activity with a clearly defined timetable, and obligatory evaluation of the work, 

lasting up to ¼ of workshop time. 

Workshop dynamics is specific and it has several stages. First comes personal experience that 

has emerged as a reaction to the presented content of the script. The experience can be very 

intense, emotionally colored. Personal experience is a raw material that, through the further 

process, turns into insight or knowledge, which is actually the goal of educational workshops. 

Embodiment of experience and sharing experience among workshop participants is the next 

stage of work. The elaboration, the processing of experience and insight follow in the end. 

 

Workshop goals 

 to learn how to understand ourselves and others; 

 to find out something about ourselves and others; 

 to discover how to solve our problems; 

 to socialize and learn some new games; 

 to learn how to resolve conflicts with known and unknown people; 

 to learn some things that we cannot learn elsewhere. 

 

Workshop activities 

 

 brainstorming; 

 solving problems in the group; 

 role-playing; 

 practicing skills; 

 games; 

 tasks for groups; 

 discussion in small groups; 

 large group discussion; 

 presentation of participants; 

 short lectures; 

 demonstration exercise; 

 mini debate ... 
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The role of workshop leader 

Workshop leader should have a clear goal and a pre-prepared workshop plan. During the 

implementation of the workshop, the leader should follow the needs of the group with which 

he works and maintains the dynamics. The leader should not be a lecturer and a classic leader, 

but rather be the moderator who directs the work of the group and helps them achieve set 

goals. In order for the workshop to be properly implemented, its leader should consider in 

advance the use of different methods and forms during his work. By using a variety of 

techniques, besides entertaining, participants will be motivated to be active and involved all the 

time during the workshop, and challenging and uncomfortable topics can thus be handled in a 

less stressful way. By involving all participants in the process, the leader encourages the 

participants to accept the topic, gain new information and develop new skills. Evaluation during 

and after the workshop will show whether workshop participants learned something new, 

whether the leader clarified all the key issues and provided necessary information, that is, 

whether the leader has done his job well or may have missed something in his work. 

Pleasant environment, confidence and skills of the leader to talk about a particular topic should 

encourage participants to start a discussion. The leader needs to connect with the participants. 

In this way, the participants will be more open to receive a message and change their attitude 

or behavior. Participants will also view the leader as a reliable source of information and trust 

the information received. In order to be successful, the leader must constantly work on building 

his capacity (communication, self-discipline, self-esteem, relevant knowledge, organizational 

skills, etc.). 

The leader may give an advance task or some other kind of preparation that will engage 

participants but will not overburden them, explaining the purpose of the given task and in which 

way it should be best used. During the workshop, it is advisable for the leader to change the 

rhythm, to move from discussion to another method, exercise, game, or vice versa. The leader 

needs to move the front of the room in order to keep his presentation active. During the 

presentation, in order to maintain the attention of the participants, it is desirable that the 

leader changes the intonation, uses gestures with hands, laughs, and establishes direct eye 

contact with everyone in the room. The leader must be highly motivated and interested in his 

work so that he can expect the same from the participants. At all times, the leader should 

encourage the group to express their ideas, opinions, suggestions or solutions, but also to allow 

the group to freely ask questions.
 

Depending on the topic and available resources, after completing a unit, the leader should give 

the participants useful printed material that summarizes the exposed facts and builds the bridge 

to the specific application, after which the knowledge from the workshop will become more 

permanent and easier to apply in practice. Certainly, the prepared educational materials must 
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not be too crowded and burdensome for the participants. The leader comes to the workshop 

before all participants, in order to put everything in time and ready for the participants, and 

finishes the workshop in time. 

What the workshop leader should not do at the workshop: 

 spend time in reading or processing printed materials that are divided at the beginning 

of the workshop; it's boring, the participants can do it themselves; instead, such 

materials may serve as a draft of basic information and can be divided at the end of the 

activity as a reminder; 

 become a victim of nervous manners, such as playing with coins, jewelry, marker, etc. 

because the participants will concentrate on it, instead of what the leader says; 

 rely too much on technology, presentations, video materials, etc.; 

 curse or use rude vocabulary and jokes; 

 criticize the work of an individual before a group. 

At the beginning of the first workshop, leader’s welcoming and introduction should serve the 

participants as a chance to gain an insight into who is the leader and how they will work at the 

workshop. This should serve to relax the participants and create a pleasant and working 

atmosphere. 

 

Workshop plannng 

Planning a workshop requires leadership skills. The work plan prepared by the leader and the 

working materials are very important for the workshop performance. Although preparations can 

be done in advance, the dynamics of the workshop will be visible only when the leader meets 

with the participants. Work on the preparation of the workshop includes administrative 

preparation, writing scenarios, work on the material and responding to the needs of the 

participants. When planning a workshop, the leader should consider the following issues: 

 How can the overall layout and layout of tables and chairs in a classroom affect the 

dynamics of the workshop? 

 What is the purpose of the workshop/seminar agenda, how can the manager respond 

to unexpected changes in the agenda or work schedule? 

 How does the understanding of the entire spectrum of communications, verbal and 

non-verbal, help the leader to effectively present himself, and to see and understand 

the participants? 
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 What kind of techniques and activities can be used in the workshop to help participants 

learn the themes and work interactively and with interest? 

 

 

Dividing into groups 

Some activities are such that they can be done in a large group, but often there are those that 

require division into smaller groups. The number of group members depends on the type of 

activity. The way in which the leader will divide the participants into groups depends on his/her 

creativity, the time available, the means and the participants themselves. Some of the models of 

division into smaller groups are: 

 Division by the method “1, 2, 3”: The leader counts the participants depending on the 

number of groups he needs - if he needs 3 groups, he counts 1, 2, 3, and all the 

participants who are number 1 make up one group, those who are number 2 make the 

other, etc. This can also be done by dividing (drawing) three papers of different colors, 

pens, sweets, etc. 

 Division by some common characteristic: e.g. one group is those who wear jeans, the 

others are another group; or one group is those who were born in the spring, the other 

in the summer, the third in the autumn, depending on the number of needed groups. 

 Division in Atoms: The leader instructs participants to move freely around the space as 

they wish, and during this time music is heard. When the speaker says “Atom” loudly, all 

participants stop. When the leader says “Atom 3”, groups of three are formed as the 

participants hold hands with the ones closest to them. The leader changes the number 

in Atom, and therefore the number of members in the group is changed, and finally the 

number of participants he needs per group is made. 

 Puzzle division: The leader prepares as many images as the number of small groups he 

needs. The images are previously cut into pieces according to the number of members 

in each small groups. Each participant gets one cut part of an image. The task is for 

everyone to walk around the room and find other participants who share the same 

picture as they are. Then they form small groups and within them assemble their image. 

A similar way is that the leader writes several famous proverbs on papers and cuts each 

paper into several parts. 
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Evaluation and evaluation review 

At the end of the workshop, a leader should plan to collect feedback on the overall program of 

the activities. Comments and suggestions can be given during a discussion in a large group in the 

form of an open discussion, which is a good basis for honest and spontaneous evaluation. 

Comments can also be made through a formal evaluation form, which is given to participants at 

the end of the workshop. If the questionnaires are anonymous, it gives the participants the 

opportunity to be more honest when answering. 

Evaluation can be used: 

 at the end of each workshop; 

 at the end of one cycle of implemented workshops; 

 whenever the leader wants to check how much the participants have learned, or how 

satisfied they are with the implemented workshop. 

 

There are various types of evaluation: 

 Formal (with open or closed questions); 

 Non-formal (fun, creative...): 

o “Peace” sign: The leader draws a “peace” sign on the flipchart and allocates three 

stickers (preferably in three different colors). In one part of the “peace” sign, they 

put stickers with praises, in other criticisms, in the third suggestions. This can also be 

done with a drawing a tree, where the participants put stickers with praises on the 

root, stickers with critics on the tree, and suggestions on the branches. 

o Scale: Draw on the floor scale from 1 to 5 or from 10% to 100% and ask the question 

“How satisfied are you with the workshop”, where everyone will stand on that part 

of the scale indicating the level of his/her satisfaction. This type of evaluation can be 

extended by various sub-questions. 

o Flowers: Ask the participants to draw a flower without petals on their papers 

(stickers). Then tell them to grade the workshop with the number of petals (if they 

would give a score of 1 they draw one petal, if the grade would be 5 - five petals, 

etc.). Later participants give it to the leader or stick on the flipchart. 

o Stars: Write the activities of the workshop on the flipchart. Participants approach 

and stick previously distributed or self-made stars (hearts, or some other symbol) 

near the activities they liked most. 
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o ECG: Ask the participants to draw the straight line and through it ECG waves that will 

show how the participants felt during the workshop - from the beginning to the end. 

If they were unhappy or dissatisfied, the waves go below the straight line, if they 

were indifferent, coincides with it, and if they were satisfied waves go above, and 

very satisfied - all the way to the top. 

o Smiley: After the end of the workshop, participants are given papers with smileys 

that represent different feelings. The participant rounds out the smiley that best 

describes his mood/satisfaction during the workshop.
 

o Test: It is used to check how much the workshop participants learned about a 

particular topic. 

o Voting: The leader reads some questions, participants affirmatively respond by 

raising a hand or moving into one part of the room for “No”, and to the other for 

“Yes”. If the leader thinks that the participants would respond more honestly if the 

vote was secret, he turns his back and asks one of the participants to count the 

votes. The disadvantage is that the leader must ask questions of a closed type, and 

additional paper can be used as a supplement, whereby participants are given the 

opportunity to leave comments, suggestions, criticisms, etc. 

 

The evaluation should use questions that can help determine the degree of satisfaction of the 

workshop participants, the quality of the presented program, the performance of the workshop 

leader, and the degree of involvement of the participants during the workshop. The evaluation 

can also monitor the success of the leader as presenter and designer of the entire workshop. 

After the workshop, the leader should review the evaluations and try to assess the extent to 

which the participants have come to understand the presented content, whether there has 

been a change and progress in some topics in relation to others, etc., In this way, through 

evaluation it is possible to indicate to the leader whether it is necessary to improve some 

segments in his work, change the approach or method of work during his presentation. Of 

particular importance to the leader should be concrete comments and suggestions received by 

the participants, which can help him for further work. Received critic and suggestions should be 

accepted by the leader constructively and used as a resource. 

Some useful tips: 

 If it is difficult for you to remember scenario or the theoretical part of the workshop 

completely, you can keep your preparation next to yourself and occasionally consult it. 

 Be flexible, develop the ability to adapt your expectations and anticipation of activities 

to the needs, expectations and learning styles of the workshop participants. What you 



     14 
 

will be convinced of during work is that some activities are extremely successful with 

one group, and with the other, they are not. 

 It is very important to have a sense of humor. This feature is of utmost importance 

because it helps overcome difficult and less pleasant situations. The leader should know 

to laugh at himself and his actions, to look at the cheerful side of the situation, to laugh 

with others (but in no way to others), and to encourages participants to use their sense 

of humor. 

 Live what you say. The values you represent and teach others should be in line with 

your behavior in personal and especially professional life. Remember that you are the 

model for children/young people to learn about respecting differences and respect for 

others. 

 Enjoy yourself and what you are doing. Learn that the mistakes you make are not to be 

observed as a failure, but as an opportunity to change, improve, get better and more 

satisfied every day in the work you are doing. 
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Human rights concept cept 

Human rights are universal moral rights. They should not be bought, earned, inherited, they are 

an inseparable part of human nature. Human rights do not depend on the state that determines 

them, but a human being acquires them by birth. All people have the same rights regardless of 

sex, race, skin color, language, nationality, age, class, religious or political beliefs, and other 

personal qualities. They arise from basic human needs. The development of each individual 

depends on meeting its needs, which is done through the realization of human rights. 

Human rights are defined as generally accepted principles of righteousness and justice that 

belong to all people equally. Human rights can be regarded as those standards without which a 

person cannot live in dignity as a human being. Human rights are the foundation of freedom, 

justice, and peace. Their respect creates an opportunity for the individual and the community to 

fully develop. Today, human rights are no longer just a moral category because they are 

recognized by various international documents. 

Important dates regarding the topic of human rights and child rights: 

 February 28, 1924 - The League of Nations adopted Geneva Declaration on the Rights of 

the Child, which consists of 5 principles that determine the right of children to 

development, care, help, and protection, freedom and upbringing.
 

 October 24, 1945 - International organization of the United Nations1 or shortened 

United Nations (hereinafter: the UN) is formed, with which the former League of 

Nations ceased to exist. Also, upon the ratification of five UN founding countries, the 

United Nations Charter2 came into force. It was signed by 50 member states on June 26, 

1945, in San Francisco, at the Conference on International Organizations. 

 December 10, 1948 - The Universal Declaration of Human Rights was adopted3. This 

epochal document, consisting of 30 articles, is the first document adopted under the 

auspices of the UN that specifically deals with human rights. Although formally non-

binding, this document is the first universal catalog of human rights in history in which 

basic human rights and freedoms, without discrimination, are identical to all people in 

the world. As such, it represents the basis for all subsequent conventions and treaties of 

the international community in the field of human rights. Article 25 of the Declaration 

                                                 
1 More info: http://www.un.org/en/index.html. 
2 More info: http://www.tuzilastvorz.org.rs/html_trz/PROPISI/povelja_un_lat.pdf. 
3 More info: http://www.poverenik.rs/images/stories/Dokumentacija/54_ldok.pdf. 

http://www.un.org/en/index.html
http://www.tuzilastvorz.org.rs/html_trz/PROPISI/povelja_un_lat.pdf
http://www.poverenik.rs/images/stories/Dokumentacija/54_ldok.pdf
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states that “Mothers and children are entitled to special care and assistance. All 

children, whether born in or outside marriage, enjoy equal social protection”. 

 November 4, 1950 - The European Convention for the Protection of Human Rights and 

Fundamental Freedoms4, made up of 59 articles, is the first human rights document 

adopted by the members of the Council of Europe. 

 November 20, 1959 - The UN General Assembly adopted the Declaration on the Rights 

of the Child5, which consists of the Preamble and 10 principles. This is the first 

document that specifically deals with the protection of children since children are 

singled out as a particularly sensitive group that requires specific protection. Among 

other things, this Declaration recognizes rights such as protection from discrimination 

and the right to name and nationality. In addition, this Declaration introduces children's 

rights to education, health care, and special protection. The fact that the Declaration 

was adopted without abstentions, showed that this document had a greater significance 

than other declarations made by the UN General Assembly. However, in a legal sense, 

the Declaration was formally non-binding and had only a moral-binding role.
 

 December 16, 1966 - The International Covenant on Civil and Political Rights6 and the 

International Covenant on Economic, Social and Cultural Rights7, have been adopted. 

They define the existing rights and recognize new child rights, such as the right to non-

discrimination, the right to name, inscription into the books of birth, citizenship. The 

right to education, as well as protection against labor exploitation, are also promoted. 

 June 26, 1973 - The International Labor Organization adopted Convention no. 138 on 

Minimum age for employment8. The Convention defines 18 years of age as the 

minimum age for each type of work that can be harmful to the health, safety, and 

morale of an individual.
 

 December 18, 1979 - The UN General Assembly adopted the Convention on the 

Elimination of All Forms of Discrimination against Women9, which, among other things, 

provides for the protection of the rights of girls identified as a particularly vulnerable 

group of children. Also, on the occasion of marking 20 years since the adoption of the 

Declaration on the Rights of the Child of 1959, 1979 was declared the International Year 

of the Child10. 

 

 

                                                 
4 More info: http://www.echr.coe.int/Documents/Convention_BOS.pdf. 
5 More info: http://www.cirp.org/library/ethics/UN-declaration/. 
6 More info: http://www.tuzilastvorz.org.rs/html_trz/PROPISI/medj_pakt_gradj_prava_lat.pdf. 
7 More info: http://www.ius.bg.ac.rs/prof/Materijali/lubbra/PESK.pdf. 
8 More info: 
http://www.iio.org.rs/files/Mor_texts/MOR%20138%20Konvencija%20o%20minimalnim%20godinama%20za%20zaposljavanje,%201973.pdf. 
9 More info: http://www.ohchr.org/Documents/ProfessionalInterest/cedaw.pdf. 
10 More info: https://en.wikipedia.org/wiki/International_Year_of_the_Child. 

http://www.echr.coe.int/Documents/Convention_BOS.pdf
http://www.cirp.org/library/ethics/UN-declaration/
http://www.tuzilastvorz.org.rs/html_trz/PROPISI/medj_pakt_gradj_prava_lat.pdf
http://www.ius.bg.ac.rs/prof/Materijali/lubbra/PESK.pdf
http://www.iio.org.rs/files/Mor_texts/MOR%20138%20Konvencija%20o%20minimalnim%20godinama%20za%20zaposljavanje,%201973.pdf
http://www.ohchr.org/Documents/ProfessionalInterest/cedaw.pdf
https://en.wikipedia.org/wiki/International_Year_of_the_Child
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Concept of child rights 

Until the adoption of the Convention on the Rights of the Child in 1989, it was considered that 

the child was sufficiently protected within the framework of the protection of individuals on the 

basis of human rights. It was considered that the child is not fundamentally different from 

adults, but characterized by a lack of developed capacities at the disposal of an adult and that 

he cannot understand things that are understandable to adults. 

Changes in psychological determination and understanding of childhood, which point to 

developmental specifics in relation to adults, provided the basis for defining the notion of the 

rights of the child. Thanks to developmental psychologists, the characteristics and the existence 

of a child's autonomy are recognized, as well as specific requirements in relation to the system 

that ensures human rights. With the change in childhood understanding, the attitude towards 

the child has changed, that is, the necessity to create an environment in which the rights of the 

child are recognized and realized have arisen. Through the development of international law, 

children have, over time, been recognized as particularly sensitive and specific categories for 

whose protection the usual mechanisms and instruments for the protection of human rights 

were no longer sufficient. 

The term child rights represent the rights that are human in nature and which every child 

possesses regardless of the country he is living in, political, cultural, economic environment or 

traditions, customs and beliefs in accordance with which he is developed. This corpus of law 

emerged from two basic ideas: 

 Children are autonomous persons with specific needs and rights and, accordingly, 

holders of legal requirements, i.e., active subjects of law, and not solely the objects of 

adult protection; 

 Due to specific psycho-physical characteristics, depending on the age and level of 

mental maturity, children are particularly sensitive and vulnerable category that 

deserves special, additional protection.
 

In the absence of any legally binding instrument for the protection of the rights of the child at 

the international level, at the UN General Assembly session in 1978, upon the initiative of 

Poland, a proposal to draw up an international instrument for the protection of children's rights 

in the form of a binding convention was formally and publicly presented for the first time. By 

proclaiming y.1979 the International Year of the Child, numerous activities were organized 

around the world, creating the conditions for establishing a working group for drafting of a 

convention that will be formally adopted after the ten-year process. 
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 UN Convention on the rights of the child 

On 20 November 1989, the UN General Assembly adopted the Convention on the Rights of the 

Child11 (hereinafter: the Convention), which is the most authoritative document in the field of 

child rights at the international level. This is the first official and universally recognized legal and 

binding contract and instrument for the protection of children's rights in the world. Upon the 

ratification of 20 UN member states, the Convention entered into force on September 2, 1990. 

The Convention is a powerful instrument for action in the field of child rights at the 

international and national levels. This international treaty represents a framework for the 

promotion and realization of the rights of the child. This is an innovative document that differs 

greatly from other documents. For the first time in an international document that: 

 children are recognized as right holders; 

 a universally accepted definition of the various basic rights of the child is established; 

 all major traditional groups of human rights: economic, social, cultural, political and civic 

rights are fully covered; 

 new and challenging rights are recognized, such as the right of the child to freely 

express opinions on all matters that concern him or the right of the child victim of any 

form of torture, ill-treatment, abuse or exploitation to physical and psychological 

recovery and reintegration; 

 the role of civil society organizations in the process of exercising the rights of the child 

are implicitly recognized. 

 

The basic idea and content of the Convention are based on the 1959 Declaration, with the 

introduction of new rights. The convention consists of the Preamble and three parts containing 

a total of 54 articles:
 

 Part I consists of a catalog of rights that are interconnected, and within the Convention, 

there are four basic principles which are the prerequisite for the exercise of all other 

rights: 

o the right to non-discrimination; 

o the right to respect the best interests of the child; 

o the right to life, survival, and development;
 

o the right to participation. 

                                                 
11 More info: http://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf 

http://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf
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 Part II contains provisions that foresee the establishment of a special supervisory body 

and the obligations of the Parties in the form of regular reporting and improvement of 

cooperation with other international organizations and agencies; 

 Part III regulates the issues of signing, ratification, accession, entry into force, reserving, 

amending, canceling and depositing of this contract. 

The Convention is the most ratified contract in the world. By 2016, it was ratified by a total of 

196 countries, 192 of which are the UN member states. The remaining four signatories ratifying 

the Convention are the Vatican (as a State Observer) and Palestine, in the capacity of sovereign 

and recognized non-member states. The territories of the Cook Islands and Niue Island have 

ratified the Convention even though not sovereign and officially recognized by the UN. The 

United States has just signed the Convention but has not yet ratified it. 

 

Optional Protocols to the Convention 

Optional or facultative Protocols are international agreements that are drafted as supplements 

to the existing Conventions and deal with specific issues and problems in which new state 

obligations are recognized, and after ratification, have the same legal force as the Convention. 

There are currently three Optional Protocols to the Convention: 

 The First Optional Protocol on the Involvement of Children in Armed Conflict 

 (Adopted on 25 May 2000, entered into force on 12 February 2002); 

 Second Optional Protocol on the sale of children, child prostitution, and child 

pornography
(Adopted on 25 May 2000, entered into force on 18 January 2002); 

 Third Optional Protocol on a communications procedure - for Complaining to the UN 

Committee on the Rights of the Child (Adopted on 19 December 2011, entered into 

force on 14 April 2014). 

 

 

UN Committee on the Rights of the Child  

There are currently nine basic international human rights instruments. Each instrument 

establishes a supervisory body with the task of monitoring the implementation of the provisions 

of the treaties in these international agreements. The Committee on the Rights of the Child is 

one of the nine supervisory bodies set up by the UN General Assembly, with the task of 

monitoring the implementation of the Convention. 
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Pursuant to Article 43 of the Convention, on 27 February 1991 the Committee for the Rights of 

the Child, based in Geneva (Switzerland), was established. The Committee consists of 18 

independent experts in the field of human rights and child rights. These experts come from 

different countries and have been nominated and elected by the States Parties to the 

Convention. However, while they are serving as members of the Committee, they do not 

represent the government of their country but act in their personal capacity. Their task is to 

monitor the process of implementing the Convention by the UN member states who have 

ratified it. In addition, the Committee's task is to monitor the process of ratification and 

implementation of the Optional Protocols to the Convention. Members are elected for a period 

of four years, and if a member of the Committee is again proposed, he may be re-elected to the 

same office. The Committee submits a report to the General Assembly of the United Nations on 

its activities every two years through the Economic and Social Council. 

 

The reporting process before the Committee 

All States that have ratified the Convention are obliged to submit regular reports to the 

Committee on the state of child rights in their country. Two years after the ratification of the 

Convention, the State is obliged to first submit an initial report and then periodic reports every 

five years on the state of child rights in their country. The state officially submits to the 

Committee national or state reports. 

In addition to considering initial and periodic reports on the implementation of the Convention, 

the Committee is also considering reports on the implementation of the Optional Protocols to 

the Convention. The Committee is also able to consider individual complaints stating the 

violation of articles by a Member State, as well as to conduct an investigation into allegations of 

systematic violation of rights under the Convention or Optional Protocols. The Committee may 

also issue General Comments on the interpretation of certain rights in the Convention or 

Optional Protocols. The civil sector can also be involved in the preparation of General 

Comments. 

Members of the Committee meet in Geneva and have three sessions a year, consisting of three-

week meetings, as well as a one-week initial meeting of the working group. Entities that can 

participate in the reporting process before the Committee are the state, international 

organizations for the protection of human rights, UN agencies, independent state bodies, 

representatives of the civil sector and children. The reporting procedure before the Committee 

consists of several stages: 

 Submitting a state report to the Committee; 

 Submitting of shadow/alternative reports to the Committee; 
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 Maintaining the Preparatory Session invoked by all actors who submitted alternative 

reports (six months before the General Session); 

 Creation of a list of additional issues that the Committee sends to the State, and the 

State is obliged to submit a written response to the Committee within the specified time 

limit; 

 Maintaining the main session at which a state delegation presents its report (plenary 

session consists of two parts - oral presentation and questions and answer session); 

 Drawing up the concluding observations sent by the Committee to the State (the 

conclusions are expressed in the form of praise, concern or recommendation). 

The Committee does not have an official procedure or mechanism that can monitor the 

implementation of the Concluding Observations and recommendations issued to the State, but 

before each subsequent periodic reporting, the Committee makes a comparison between the 

old and the new report, thereby gaining insight into progress or stagnation in relation to the 

previous reporting period. 

 

Alternative reporting 

Other subjects, such as citizens' associations working to improve the position of children, can 

report on the state of the child's rights in one country and the implementation of the 

Convention. The contribution consists of the development of an alternative or supplementary 

report, or so called “shadow report”. The purpose of the alternative report is to: 

 supplement information that the state has not given, which the civil sector considers 

important; 

 present its view of the situation and point to a different evaluation of the situation; 

 ask questions regarding the information in the state report (or point to its 

shortcomings); 

 highlight problems in the implementation of the Convention; 

 affect the list of questions that the Committee will refer to the State; 

 clearly set priorities for the forthcoming period, in order to include them in final 

observations and recommendations. 

 

In order to have a comprehensive insight into the exercise of the rights of the child, the 

Committee provides the opportunity for children to report in addition to the state. The 

Committee particularly appreciates the reporting of children, believing that in this way one of 

the basic principles of the Convention - the right of the child to participate - is realized. 
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THEME NO. 1 – TEAM SPIRIT 

An individual can hardly succeed if he acts alone in society. It is therefore very important to 

work on creating a team to which each team member will contribute with their experience and 

skills, and with a high degree of enthusiasm will create a synthesis of knowledge that will solve 

goals set before him. 

The team is defined as a group of people working together to achieve a common goal. 

A small number of tasks can be successfully accomplished without teamwork. A good team is 

the most important requirement in order to achieve great success. However, it is not an easy 

task to assemble and maintain a good team. 

What is needed for a good team? 

 Good communication of all members is a necessary condition (respect, appreciation, 

tolerance, understanding, openness to new ideas, an atmosphere in which everyone 

can give their proposal, etc.). 

 Motivation and desire to achieve success is something that must exist among all 

members, as well as interest in the work of other colleagues in the team and mutual 

cooperation. 

 Role sharing - each individual is important for teamwork, because it has specific 

knowledge and skills, and every team is more productive if it is composed of individuals 

of different experience, knowledge, and skills. At the very beginning, tasks or roles for 

each individual should be defined. If everyone knows their responsibilities, the results 

will be much better. Also, the team sometimes needs a leader. 

 Goals - Team members must have certain goals, and according to them, sub-goals. 

 Compliance - in order for the team to successfully perform a task, there must be an 

agreement among members about who is performing tasks in accordance with their 

obligations. Also, there is a need for consistency among team members. 

 Trust and mutual support - if there is trust in the team, members will be more 

motivated and more effective. If members trust one another, they are easier to 

negotiate and more motivated to do their best because they know that their needs are 

respected. 

 Active listening - it is important to hear the idea of each participant and that everyone 

has the opportunity to say what he thinks, because in a team everyone's opinion is 

important and it contributes to a faster and more successful task solution. 

 Good mood - Positive, stimulating and optimistic work environment is always 

encouraging for working. Team members should always praise one another, find time 

for laughter, compliment, socializing and good mood. 
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Benefits from team work: team result exceeds the sum of the individual results of the team 

members, complex problems can be better solved, work in the team stimulates the creativity, 

encourages better information, team members develop their responsibility for others, etc. 
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WORKSHOP NO. 1 

Name: Introduction and child rights 

Workshop length:  90 minutes 

Workshop goal: introducing participants and strengthening group cohesion, motivation for 

participation in the work, getting acquainted with the program and further work, establishing 

the rules of group work. 

Necessary material: Flip chart, papers, colored papers, stickers, markers, felt pens, pens, 

scissors, crepe tape, scotch tape... 

INTRODUCTORY ACTIVITY: 30 minutes 

1. Introduction (getting to know) – lasting 7 minutes  

The leader briefly presents the project and program. After that, all participants, including the 

leader, should say their name and surname, workshop experiences, etc. 

2. Story about the name – lasting 15 minutes 

Each person says his name and something about the name: what the name means, how he got 

it, whether he likes it, whether he would change it, etc. 

3. Name and adjective – lasting 8 minutes  

In order to better remember the names of all workshop participants and learn something new, 

each participant says his name and adjective that describes him, starting with the initial letter of 

his name, for example, friendly Frida, beautiful Barbara, amazing Alex, etc. Each next participant 

has to repeat the previous names and adds his name and his adjective to the string. This will 

encourage participants to remember the names of other workshop participants. 

MAIN ACTIVITY: 50 minutes 

a) Rules, rules.....  –  lasting 5 minutes 

The leader introduces participants to the workshop rules that are written on the flip chart. In 

addition to the basic workshop rules, the participants and the leader can also determine 

internal rules, rules that will apply in their group, and the participants will write their proposals 

together with the leader. Some of the rules that are important to discuss are: sitting in a circle, 

respecting others, everyone has the right to express his opinion without fear of condemnation, 

we do not sit on our needs, there are no stupid questions and wrong answers, etc. 

b) Tree of expectations  - lasting 10 minutes   

It is very important at the very beginning of work with a group of children and young people to 

determine what the expectations and possible fears of this group are. There are several ways to 

handle expectations and fears, and the two most common are: (the leader is to decide which 

one is more interesting) 

1. The leader on the flipchart draws a large tree that has clearly defined root, trunk and 

crown. After that, each participant is given 3 self-adhesive stickers of different colors, 
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and they are told to use the yellow sticker to write what they bring to the workshop, 

what their experience is, what they can contribute to the group and that paper is put 

on the root. On another paper (e.g., pink sticker), they write about their fears related 

to the workshop, and that paper is put on the trunk, and on the third (e.g. blue 

sticker) they write what they expect to bring with themselves after the workshops 

and they put that paper on the tree crown. Participants have 5 minutes to write and 

stick the stickers, and after that, the leader reads out loud all the papers. 

2. The leader asks the participants to take one color paper fold it in half. On both 

halves, they draw a suitcase and in one suitcase put (i.e. write) what they bring to 

the workshop (knowledge, experience, energy, etc.) and in the other write what they 

think they will take with them or what they would like to take away from the 

workshop. In the end, every participant (or several participants, if there is not 

enough time or not everyone wants to read) read items from their suitcase and put it 

in a flip chart for that purpose - each half of paper should be on a separate flip-chart 

hung on the wall). 

3. Profiler – lasting 15 minutes 

Participants are divided into pairs. The aim of the activity is to get to know each other better 

through conversation, and then to present their pair to the others. The conversation can last 3-5 

minutes, and then move on to the presentation, which should last up to half minute. The 

participants present each other in first person - I... 

4. Introducing the concept of child rights – 20 minutes 

The leader conducts a discussion with the participants about what child rights are and which 

child rights they know. If the participants are not familiar with the term, the leader very briefly 

explains the concept of child rights and encourages the group to list the rights they know. If the 

participants forget to mention the right to education and/or the right to family, the leader adds 

them. It is important that the leader stresses that these are rights that all children have, 

regardless of race, sex, nationality, religion, etc. The leader needs to prepare a flip chart with a 

brief history in advance - a couple of interesting facts about the Convention and Declaration, 

Children’s Day, etc. 

 

FINAL ACTIVITY: 10 minutes 

1. Evaluation – 5 minutes 

The leader distributes stickers of different colors in which the participants tell through smiles 

how they liked the workshop. Then they stick the stickers on the flip chart paper. 

2. Agreements – 5 minutes 

Having in mind that this was the first workshop, the leader test himself and how well he good in 

time management. If time remains, you can always in an informal conversation arrange further 

workshop, or play a game.  
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THEME NO. 2 – CHILD RIGHTS – WISHES AND NEEDS  
 

At the beginning, it is important to make a difference between need and desire. 

The need for something implies the necessity of what we lack. Satisfying needs is necessary for 
proper growth, development, and survival. We need oxygen, food, sleep, that no one maltreats 
us, that no one endangers our health, etc. If we do not satisfy our need, it hinders our growth, 
development, or even life. Therefore, the need is something that is necessary or essential. On 
the other hand, wanting something does not mean that what we desire is necessary for our 
survival or good health. It's not. Why? Because if we do not realize our desires, we will not die 
or damage our health. If we achieve our desires, we will be satisfied, and if we do not realize 
them, we will be unhappy, but we will continue to live and develop normally. 

Needs are something that is universal i.e. all people have the same basic needs (for food, water, 
air, roof over the head, for safety, love and belonging, respect, etc.), and each person has a huge 
number of different desires. There is a limited number of needs and an unlimited number of 
desires. Desires are, in fact, different ways of meeting needs (for example, a hungry man has a 
need for food, but he may have a desire for pizza, baked chicken, chocolate, etc.). Desires are 
formed under the influence of the individual’s personality, as well as the culture and 
environment in which he lives, and they change through different life periods, while the needs 
always remain the same. 

For starters it is important to know that child rights are nothing but children's needs protected 
by the law, i.e. child rights exist to ensure the satisfaction of children's needs, and not desires-
that children be provided with what is necessary for their proper growth, development and life, 
and not the fulfillment of everything they desire. 

Example (From the Book of Children's Rights): Is this right based on need or desire? 

 Children have the right to always eat sweets. - Desire (There is no right based on desire). 
 Children have the right not to be beaten - Need (Right to Protection from Abuse). 
 All children should be entitled to water beds. - Wish. 
 Children have the right not to be sent out of the room when something important is 

being decided. - Need (Right to Participation). 
 Children should have the right to constantly watch cartoons. - Wish. 
 Children should have the right to have their own space, where no one will snoop 

around. - Need (Right to Privacy). 
 Children are entitled to sweets before lunch. - Wish. 
 Children have the right to good parents-careers who will love them. - Need (Right to 

Family).  
 All children have the right to go to a good school. - Need (Right to Education). 

Children have the right to go to school only in the afternoon, because it is difficult for them to 

get up in the morning. - Wish. 
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WORKSHOP NO. 2 

Name: Desert island (Ideas for the workshop are taken from the manual “ZaPravo mi”, Center 

for the Rights of the Child from Belgrade and the Education Program on the Rights of the Child, 

Center for the Rights of the Child from Užice) 

Workshop length: 90 minutes 

Workshop goal:  Familiarizing the participants with the concepts of need and desire and 

differences between them; Acquiring an insight into the fact that human/child rights are based 

on basic human/child needs rather than desires; Developing sensitivity for the needs of others; 

Approaching the participants in the concept of the law, i.e. the necessity of having certain rules 

as a means of organizing a life in the community, given the differences in desires; 

Necessary material: Flip chart, colored papers, stickers, markers, felt pens, pens, scissors, crepe 

tape, scotch tape, roles for Desert Island. 

 

INTRODUCTORY ACTIVITY: 15 minutes 

1. Funny portraits – lasting 8 minutes 

A game for getting to know and a positive atmosphere - participants are split into two groups. 

One group forms an inner circle, the other one is external. Each participant from the inner circle 

has his own pair on the outside. The participants in the pair are facing each other. The 

participants in the inner circle hold paper in front of them, and the participants of the outer 

hold a felt pen. At the leader’s sign, the participants with the felt pens start drawing their pairs. 

After a few seconds the leader loudly pronounces: “Change” (or blows into the whistle), the 

participants with the felt pens/markers move one place to the right and begin to draw their new 

pair – the one they currently see in front of themselves. After a few seconds, the leader again 

pronounces the “change” and the process is repeated until the drawer returns to his pair from 

the beginning. Then the drawers hand over their pens to those who were portrayed, and they 

take paper and repeat everything. In this way, everyone can get their funny portrait. 

2. What can I take to a desert island? – lasting 7 minutes 

The leader tells the participants that they are going to a desert island and that they can carry 

one thing for themselves, and the leader will tell them whether they can take it or not. 

Participants should determine according to which criteria the manager allows what they can 

take. Participants can only carry things that begin with the same initial letter of their name (For 

example, Jelena can carry an jacket, Marco - mobile phone, Ana – an apple, etc.). If the leader 

does not know all the names of the participants, the instruction should be that every participant 

first says his name and then what he would bring on a desert island (For example - I am Milica 

and I bring an alarm clock - the leader shall answers – You can’t, but if someone says - I'm Nikola 

and I bring newspapers, the leader shall answer - You can take it). 
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MAIN ACTIVITY: 60 minutes 

1. Boat trip – lasting 20 minutes 

The participants are divided into several groups, depending on the number of participants. 

Participants are instructed to imagine that they are traveling by boat to a distant land, and that 

it is necessary to design their ship’s name, to draw a flag as well as to divide roles on board 

(someone is a captain, a sailing master, a cook, a first mate, a gunner, a passenger,..). When the 

work is completed, the leader hangs posters on the wall, which is followed by a short 

presentation of each group’s work. 

2. Desert island – lasting 25 minutes 

Once the ships' presentations have been completed, the leader informs that the boats have just 

entered a great storm and experienced shipwreck. Fortunately, all passengers and crew 

members have been saved and are now on a desert island. Since they asked for help just before 

the storm, now a rescue team is on the way to their desert island and wants to provide them 

with everything they need to survive on the island, offering them a list of possible items and an 

opportunity to draw what they need more, i.e. what else would they want to have on their 

empty island (Appendix 1). After 5 minutes, the leader tells the groups that the rescue team is 

not able to provide all 27 things, but they must choose 16. After a 5 minute group agreement, 

the leader once again says that the rescue team can only provide 8 things from the list and that 

they must assess what is the most necessary for the life on an island. After that, the group’s 

report which cards have been kept and they put them on the flip chart, or the leader writes 

them, for each group in a separate column, but so that everything is visible at the same time, 

i.e. that all the columns are on the same paper. 

3. Discussion – lasting 15 minutes 

The leader asks the participants what was easier to eliminate and why. If the participants 

themselves do not come to the conclusion that this is because some things from the cards 

denote the needs, and some desires, and the satisfaction of needs is necessary for growth, 

development and life, while the fulfillment of wishes is not. It should be emphasized that all 

groups usually choose in the same way, because all people and children have the same needs. 

The leader reminds once again that this is how the concept of human/child rights exists - that 

human/child needs are met and protected. Human/child rights are characteristic in that they 

are based on basic human/child needs and belong to us only as human beings/children. Child 

rights are based on children's needs, not wishes. 

FINAL ACTIVITY: 15 minutes 

1. Group game (pantomime) – lasting 10 minutes 

Participants stand in a line (if the group is large it is possible to form two groups). The leader 

gives a certain term, which is not easily explained with pantomime, and shows it to the first 

participant in a line (the leader writes a term on a paper so that the participant who is the first 

can read it). He has the task to explain the term to the next participant; he/she to the next, and 
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so on until the end of the line. Everybody in the group have their back turned, and no one 

except the next participant should see how the term is shown. The task is to get the concept to 

the last participant in a row. - 5 minutes 

2. Evaluation – lasting 5 minutes 

Participants stand in the circle and each one with a pantomime (facial expression, movement, 

etc.) shows how he feels at the end of the workshop, i.e. how much he liked the workshop. 
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Appendix 1 – Priority cards 

FOOD WATER HOSPITAL 

POLICE FRIENDS AND FAMILY PLAYGROUND 

HOUSE BED CHOCOLATE FACTORY 

TV SCHOOL CHURCH/MOSQUE 

BANK SUPERMARKET FASHION STORE 

CAR BICYCLE MEDIA 

CINEMA COMPUTER LIBRARY 

PLAY ROOM   

   

 

 

 

 



     32 
 

 THEME NO. 3 – HUMAN AND CHILD RIGHTS – CONCEPT AND TYPES 

 

Rights can be divided into the following categories: 

1. Civil and political rights (rights of the “first generation”, directed toward freedom) - give 

people the freedom to think and access information, freedom of choice and freedom of 

participation in the political life of their community and society; 

2. Social and economic rights (security-related rights of the “second generation”) - provide 

social and economic security, protect people from deprivation of basic needs such as food, 

accommodation and nursing; 

3. The environmental rights, cultural rights, and the right to development (“the rights of the 

third generation”) - recognize people's right to life in a healthy, clean and unpolluted 

environment, protection from destruction and allow people the right to cultural 

development. 

It is important to know that there is adequate legal protection in case of human rights 

violations. Rights are not in the sole jurisdiction of a single state, it cannot decide whether to 

respect them or not, it is bound by international law. However, human rights are not absolute 

and can be restricted or abolished under certain conditions - for example, the right to peaceful 

assembly and association can be limited by the need of the state to maintain public order and 

peace. 

Some human rights mean that it is necessary to protect a man from something that threatens 

him. It is considered just that a person is not abused, tortured, exploited...It is also just to be 

protected from hunger, poverty, illness, polluted environment, etc. These types of rights are 

based on protection, in man's freedom from discrimination, violence, oppression and 

exploitation. 

Other human rights imply that it is necessary to enable a person to do something, to perform 

those activities that enable him to live and develop as a human being. That is why a person 

needs education, the right to take part in the government of his country, directly or through 

freely chosen representatives and to practice religion according to his own beliefs. He needs to 

develop in accordance with his family's culture and changes his culture, to think and expresses 

his opinion, be informed... This type of rights is based on the man's FREEDOM to act. 

The issue of children's rights often causes resistance in adults, as it is believed that child rights 

imply the absolute rule of children, the destruction of adult authority and/or the fulfillment of 

every child's desire. This resistance can be reduced by greater awareness, i.e. knowing that 

children's rights only allow children to satisfy their needs that are necessary for their proper 

growth and development. 
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The rights of the child belong to the category of human rights. It has long been considered that 

the child is sufficiently protected on the basis of human rights, but only by realizing the child as 

a particularly sensitive, active, specific being, the child becomes the bearer of rights and 

responsibilities and obtains the opportunity to participate in determining his/her best interests. 

(More info about the development of children's rights through documents is available in the 

theoretical part of the Handbook). 

It's important to know: 

 Child rights are based on basic children's needs - what is necessary for one person to 

develop properly. 

 No one “gives” children their rights, they have them as they are human beings, they are 

born with them, and no one can take them away. 

 Children's rights are of moral origin and ask for basic understanding of human nature 

and seeing people as equal and free. 

 They protect us from threats/violations. 

 They represent a criteria on how others behave to us and how to behave towards 

others. 

 They are all equally important. 

 All rights apply to all children. 

 The key values of children's rights are: freedom, respect for the other, protection 

against discrimination, tolerance, accountability. 

Nevertheless, the most important aspect is the awareness of children about their rights, as well 

as the awareness that they can react if there is a violation! 

By knowing their rights, children are ready to accept the responsibility and participate in social 

life, they develop into proactive young people who are independent and ready to take initiatives 

for things that concern them. 
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WORKSHOP NO.  3 

Naziv: Name: ConventiON 

Workshop length: 90 minutes 

Workshop goal:  Introduce children with their rights (getting to know the Convention) and 4 

principles of the Convention 

Necessary material: Flip charts, stickers, markers, pens, notebooks, papers, tape, crepe tape, a 

ball, printed material, scissors, balloons, candies 

 

INTRODUCTORY ACTIVITY: 15 minutes 

1. Molecule of personality –  lasting 15 minutes 

The leader gives to each participant one white paper and explains that they should draw a 

molecule on it - a large circle in the middle from which three smaller circles are stemming (two 

up and one down). In the central molecule participants enter their name and it represents 

everything that the participant is in that moment. In the upper left molecule participants write 

all the PEOPLE they think have contributed to being what they are, who have influenced upon 

their lives and mean something to them. In the upper-right molecule they write the PLACES 

(with the same explanation - which are meaningful to them, etc.), and in the lower molecule the 

write EVENTS. Participants have 5 minutes for this activity. After that, the leader divides 

participants in groups of four (if possible) and gives the task to share their molecules with the 

group, in order to get to know each other better. The goal of this activity is that the participants 

think about themselves and the things that matter to them, and also that the participants find 

out interesting things about each other. They have 7-8 minutes for this discussion, and in the 

end the leader can leave room if someone wants to share with the whole group. 

 

MAIN ACTIVITY: 65 minutes 

1. Brainstorming - lasting 5 minutes 

The leader tells participants to list their association on children's rights. Participants throw out 

ideas, the leader writes them on a flip chart, and then together they come up with a solution on 

a given topic 

2. Convention (introducing the concept of child rights) – lasting 15 minutes 

The leader summarizes the theoretical framework of the Convention, the history, the 

explanation, all that is not said in the previous workshop, or even repeats if it deems it 

necessary and that the participants have forgotten. Also, the leader has previously written the 

principles of the Convention on the flip chart and now explains them through the theory to the 

workshop participants. The flip chart contains the following: All children's rights are equal, but 4 

rise to the level of principle: 1. The right to non-discrimination; 2. The right to respect the best 

interests of the child; 3. The right to life, survival and development; 4. Right to participate 
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3. Creative Convention/ Principles – pictures or poems – lasting 45 minutes 

The leader divides participants into 4 groups by method 1, 2, 3, 4 - participants who are number 

1 make up one group, all who are number 2 represent the second group and so on. Participants 

are given the task of creatively displaying some of the articles of the Convention and linking this 

article to one of the principles of the Convention (poster on flip chart, logo, picture, song, 

movement, etc.). Participants have 15-20 minutes to devise and prepare the task and 20 

minutes to present it (time to be allocated depending on the number of participants/groups - it 

would be good if there are no more than 5 members in the group) 

 

FINAL ACTIVITY: 10 minutes 

1. Game (granny)  - lasting 7 minutes   

The leader divides the participants into two groups. Groups need to agree on which character 

they would act - a granny, a warrior or a tiger. The whole group simultaneously plays the 

character for which the team decides. The leader shows them a funny way to act (a tiger - he 

shows claws and shouts "rrrrrrrrrrrrrrr", a warrior holds a spear, a grandmother's rod, etc.). 

What's important is that the tiger wins over the granny, the warrior wins over the tiger and the 

granny wins over the warrior. The group agrees, then it stands opposite one another. The leader 

counts one, two and go (when he says 1 participants take a step towards the second group, 2 - 

another step and "go" - show the act that the character chose). The game can be repeated 

several times, while the leader writes the result on the flip chart. 

2. Evaluation: Emoticons – lasting 3 minutes 

On the flip chart there are emoticons of various moods and by choosing the appropriate one 

participants express the feelings and moods during the workshop. Each participant, if desired, 

can select or draw a smiley on the flip chart. Evaluation is anonymous. 
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Appendix 2 - Convention on the Rights of the Child 

 

Article 1.  A child means every human being below the age of eighteen years. 

Article 2. State shall respect and ensure the rights set forth in the present Convention to each 

child within their jurisdiction without discrimination of any kind, irrespective of the child's or his 

or her parent's or legal guardian's race, color, sex, language, religion, political or other opinion, 

national, ethnic or social origin, property, disability, birth or other status. 

Article 3. In all actions concerning children, whether undertaken by public or private social 

welfare institutions, courts of law, administrative authorities or legislative bodies, the best 

interests of the child shall be a primary consideration. 

Article 4. State shall undertake all appropriate legislative, administrative, and other measures 

for the implementation of the rights recognized in the present Convention.  

Article 5. State shall respect the responsibilities, rights and duties of parents or, where 

applicable, the members of the extended family or community as provided for by local custom, 

legal guardians or other persons legally responsible for the child, to provide, in a manner 

consistent with the evolving capacities of the child, appropriate direction and guidance in the 

exercise by the child of the rights recognized in the present Convention. 

Article 6. Every child has the inherent right to life and State shall ensure to the maximum extent 

possible the survival and development of the child. 

Article 7. The child shall be registered immediately after birth and shall have the right from birth 

to a name, the right to acquire a nationality and, as far as possible, the right to know and be 

cared for by his or her parents. 

Article 8. State undertakes to respect the right of the child to preserve his or her identity, 

including nationality, name and family relations as recognized by law without unlawful 

interference. 

Article 9. State shall ensure that a child shall not be separated from his or her parents against 

their will, except when competent authorities subject to judicial review determine, in 
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accordance with applicable law and procedures, that such separation is necessary for the best 

interests of the child. Such determination may be necessary in a particular case such as one 

involving abuse or neglect of the child by the parents, or one where the parents are living 

separately and a decision must be made as to the child's place of residence. 

Article 10. Pursuant to article 9, applications by a child or his or her parents to enter or leave a 

State Party for the purpose of family reunification shall be dealt with by States Parties in a 

positive, humane and expeditious manner.  

Article 11. State shall take measures to combat the illicit transfer and non-return of children 

abroad. 

Article 12. State shall assure to the child who is capable of forming his or her own views the 

right to express those views freely in all matters affecting the child, the views of the child being 

given due weight in accordance with the age and maturity of the child. 

Article 13. The child shall have the right to freedom of expression; this right shall include 

freedom to seek, receive and impart information and ideas of all kinds, regardless of frontiers, 

either orally, in writing or in print, in the form of art, or through any other media of the child's 

choice. 

Article 14. State shall respect the right of the child to freedom of thought, conscience and 

religion. 

Article 15. State shall recognize the rights of the child to freedom of association and to freedom 

of peaceful assembly. 

Article 16. No child shall be subjected to arbitrary or unlawful interference with his or her 

privacy, family, home or correspondence, nor to unlawful attacks on his or her honor and 

reputation. 

Article 17. States Parties recognize the important function performed by the mass media and 

shall ensure that the child has access to information and material from a diversity of national 

and international sources, especially those aimed at the promotion of his or her social, spiritual 

and moral well-being and physical and mental health. 
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Article 18. State shall use its best efforts to ensure recognition of the principle that both parents 

have common responsibilities for the upbringing and development of the child. Parents or, as 

the case may be, legal guardians, have the primary responsibility for the upbringing and 

development of the child. The best interests of the child will be their basic concern. 

Article 19. State shall take all appropriate legislative, administrative, social and educational 

measures to protect the child from all forms of physical or mental violence, injury or abuse, 

neglect or negligent treatment, maltreatment or exploitation, including sexual abuse. 

Article 20. A child temporarily or permanently deprived of his or her family environment, or in 

whose own best interests cannot be allowed to remain in that environment, shall be entitled to 

special protection and assistance provided by the State. States Parties shall in accordance with 

their national laws ensure alternative care for such a child. When considering solutions, due 

regard shall be paid to the desirability of continuity in a child's upbringing and to the child's 

ethnic, religious, cultural and linguistic background. 

Article 21. States Parties that recognize and/or permit the system of adoption shall ensure that 

the best interests of the child shall be the paramount consideration.  

Article 22. States Parties shall take appropriate measures to ensure that a child who is seeking 

refugee status or who is considered a refugee in accordance with applicable international or 

domestic law and procedures shall, whether unaccompanied or accompanied by his or her 

parents or by any other person, receive appropriate protection and humanitarian assistance in 

the enjoyment of applicable rights set forth in the present Convention and in other international 

human rights or humanitarian instruments. 

Article 23. States Parties recognize that a mentally or physically disabled child should enjoy a full 

and decent life, in conditions which ensure dignity, promote self-reliance and facilitate the 

child's active participation in the community. 

Article 24. States Parties recognize the right of the child to the enjoyment of the highest 

attainable standard of health and to facilities for the treatment of illness and rehabilitation of 

health.  

Article 25. States Parties recognize the right of a child who has been placed by the competent 
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authorities for the purposes of care, protection or treatment of his or her physical or mental 

health, to a periodic review of the treatment provided to the child and all other circumstances 

relevant to his or her placement 

Article 26. States Parties shall recognize for every child the right to benefit from social security, 

including social insurance, and shall take the necessary measures to achieve the full realization 

of this right in accordance with their national law. 

Article 27. States Parties recognize the right of every child to a standard of living adequate for 

the child's physical, mental, spiritual, moral and social development. 

Article 28. States Parties recognize the right of the child to education, and with a view to 

achieving this right progressively and on the basis of equal opportunity, they shall, in particular: 

(a) Make primary education compulsory and available free to all; (b) Encourage the 

development of different forms of secondary education, including general and vocational 

education, make them available and accessible to every child, and take appropriate measures 

such as the introduction of free education and offering financial assistance in case of need; (c) 

Make higher education accessible to all on the basis of capacity by every appropriate means; (d) 

Make educational and vocational information and guidance available and accessible to all 

children; (e) Take measures to encourage regular attendance at schools and the reduction of 

drop-out rates. States Parties shall take all appropriate measures to ensure that school 

discipline is administered in a manner consistent with the child's human dignity and in 

conformity with the present Convention. 

Article 29. The education of the child shall be directed to: (a) The development of the child's 

personality, talents and mental and physical abilities to their fullest potential; (b) The 

development of respect for human rights and fundamental freedoms, and for the principles 

enshrined in the Charter of the United Nations; (c) The development of respect for the child's 

parents, his or her own cultural identity, language and values, for the national values of the 

country in which the child is living, the country from which he or she may originate, and for 

civilizations different from his or her own; (d) The preparation of the child for responsible life in 

a free society, in the spirit of understanding, peace, tolerance, equality of sexes, and friendship 
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among all peoples, ethnic, national and religious groups and persons of indigenous origin; (e) 

The development of respect for the natural environment. 

Article 30. In those States in which ethnic, religious or linguistic minorities or persons of 

indigenous origin exist, a child belonging to such a minority shall not be denied the right, in 

community with other members of his or her group, to enjoy his or her own culture, to profess 

and practice his or her own religion, or to use his or her own language. 

Article 31. States Parties recognize the right of the child to rest and leisure, to engage in play 

and recreational activities appropriate to the age of the child and to participate freely in cultural 

life and the arts. 

Article 32. States Parties recognize the right of the child to be protected from economic 

exploitation and from performing any work that is likely to be hazardous or to interfere with the 

child's education, or to be harmful to the child's health or physical, mental, spiritual, moral or 

social development. 

Article 33. States Parties shall take all appropriate measures, including legislative, 

administrative, social and educational measures, to protect children from the illicit use of 

narcotic drugs and psychotropic substances as defined in the relevant international treaties, and 

to prevent the use of children in the illicit production and trafficking of such substances. 

Article 34. State undertakes to protect the child from all forms of sexual exploitation and sexual 

abuse.  

Article 35. States Parties shall take all appropriate national, bilateral and multilateral measures 

to prevent the abduction of, the sale of or traffic in children for any purpose or in any form. 

Article 36. State shall protect the child against all other forms of exploitation prejudicial to any 

aspects of the child's welfare. 

Article 37. States Parties shall ensure that: (a) – No child shall be subjected to torture or other 

cruel, inhuman or degrading treatment or punishment. Neither capital punishment nor life 

imprisonment without possibility of release shall be imposed for offences committed by persons 

below eighteen years of age. 
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Article 38. States Parties undertake to respect and to ensure respect for rules of international 

humanitarian law applicable to them in armed conflicts which are relevant to the child. States 

Parties shall take all feasible measures to ensure that persons who have not attained the age of 

fifteen years do not take a direct part in hostilities. 

Article 39. States Parties shall take all appropriate measures to promote physical and 

psychological recovery and social reintegration of a child victim of: any form of neglect, 

exploitation, or abuse; torture or any other form of cruel, inhuman or degrading treatment or 

punishment; or armed conflicts.  

Article 40. States Parties recognize the right of every child alleged as, accused of, or recognized 

as having infringed the penal law to be treated in a manner consistent with the promotion of 

the child's sense of dignity and worth, which reinforces the child's respect for the human rights 

and fundamental freedoms of others and which takes into account the child's age. 
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Appendix 3 – Articles of the Convention on the Rights of the Child (short version) 

 

1. DEFINITION - CHILDREN ARE DEFINED AS ALL PEOPLE UNDER 18 YEARS OF AGE. 

2. NON-DISCRIMINATION 

3. BEST INTERESTS OF THE CHILD 

4. IMPLEMENTATION OF RIGHTS 

5. PARENTAL GUIDANCE AND THE CHILD’S EVOLVING CAPACITIES AS HE OR SHE GROWS 

6. SURVIVAL AND DEVELOPMENT 

7. NAME AND NATIONALITY 

8. PRESERVATION OF IDENTITY 

9. SEPARATION FROM PARENTS 

10. FAMILY REUNIFICATION 

11. ILLICIT TRANSFER AND NON-RETURN OF CHILDREN FROM ABROAD 

12. THE CHILD’S OPINION 

13. FREEDOM OF EXPRESSION 

14. FREEDOM OF THOUGHT, CONSCIENCE AND RELIGION 

15. FREEDOM OF ASSOCIATION 

16. PROTECTION OF PRIVACY 

17. ACCESS TO APPROPRIATE INFORMATION 

18. PARENTAL RESPONSIBILITIES 

19. PROTECTION FROM ABUSE AND NEGLECT 

20. PROTECTION OF CHILDREN WITHOUT FAMILIES 

21. ADOPTION 
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22. REFUGEE CHILDREN 

23. CHILDREN WITH A DISABILITY 

24. HEALTH AND HEALTH SERVICES 

25. PERIODIC REVIEW OF PLACEMENT IN CARE SETTINGS 

26. SOCIAL SECURITY 

27. GROWING UP FREE FROM POVERTY 

28. EDUCATION 

29. AIMS OF EDUCATION 

30. CHILDREN OF MINORITIES OR INDIGENOUS PEOPLES 

31. LEISURE, RECREATION AND CULTURAL ACTIVITIES 

32. CHILD LABOUR 

33. DRUG ABUSE 

34. SEXUAL EXPLOITATION 

35. SALE, TRAFFICKING AND ABDUCTION 

36. OTHER FORMS OF EXPLOITATION 

37. TORTURE AND DEPRIVATION OF LIBERTY 

38. ARMED CONFLICTS 

39. REHABILITATIVE CARE 

40. ADMINISTRATION OF JUVENILE JUSTICE 
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THEME NO 4 – POSITION OF MINORITIES AND VULNERABLE SOCIAL 

GROUPS AND DISCRIMINATION 

In addition to legal protection of basic human rights for all citizens, legal standards particularly 

protect groups of citizens who are more exposed to discrimination than the majority 

population. Such legal protection is available for many minorities, marginalized or so-called 

vulnerable groups (national minorities, religious minorities, refugees and displaced persons, 

persons with disabilities, persons with different sexual orientation, HIV positive persons and 

persons suffering from AIDS, children without parental care, children from incomplete families, 

unemployed persons, persons with a poorer status, inhabitants of rural areas, pregnant women, 

children, old people, etc.). Every group that has no significant influence on important social 

trends and political events is marginalized. National minority is a group that is smaller in number 

compared to the rest of the state’s population and is not in a dominant position. Members of 

the national minority have ethnic, religious and linguistic features that differ from the 

characteristics of the rest of the population. The law regulates the right to protection of their 

language, script, education, culture, origin, religion, etc. According to the law, the choice of 

national identity is a matter of personal choice of citizens, so the law prohibits an arbitrary 

declaration of national affiliation and every act and measure of violent assimilation (fusion of 

minorities with the majority population). Also, the law expressly prohibits discrimination on a 

racial or ethnic basis. 

Discrimination is any different treatment (exclusion, restriction, etc.) on any basis (race, sex, 

religion, sexual orientation, political affiliation or any personal status), which prevents or 

diminishes the equal enjoyment of human rights and fundamental freedoms (political, 

economic, cultural, etc.). Discrimination is a prejudice in action, which means that, besides 

attitude and emotions, it implies some behavior/action. It generally has a negative connotation 

(except in the case of positive discrimination - this term, also known as affirmative action, 

represents systemic measures that are introduced in order to equalize opportunities and 

exercise rights, and not only to achieve formal equality of social group members, such as 

women, Roma or people with disabilities). When the power of a dominant group is added to 

discrimination, we are talking about oppression, or the so-called. “-isms”. In their essence, 

besides stereotypes and prejudices, there is a belief that there are superior and inferior groups, 

and it is natural that superior groups have the power and ability to use resources in society. 

Considering the level of its manifestation, discrimination/oppression can be: 

 individual – it is manifested through personal acts of an individual (for example - a 

teacher who does not treat Roma children equally) and 

 institutional - behaviors manifested by social, economic and political institutions (for 

example, special schools for Roma children). 
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Considering the intention, we distinguish: 

 conscious discrimination - behavior that is a product of conscious and clear prejudices 

about certain groups (for example, all children in the class except Roma children are 

invited to a birthday party) and 

 unconscious - discriminatory behavior that we are not always aware of, because we 

have the best intentions, but the result is an actions that favor one group (for example, 

in the kindergartens, it often happens that the educator takes from a girl a toy car and 

gives it to a boy, or a takes from a boy a doll as she thinks it is in the best interest of 

children to play with those traditional toys for boys or for girls. 

Considering the way of manifestation, we distinguish: 

 explicit - a clear manifestation of discrimination (for example, Roma children are 

forbidden to swim in the pool) and 

 implicit - discrimination that is difficult to see as it is not visible and obvious (for 

example, in working with children, we use a language that is more understandable to 

one group, we use examples that refer only to the experience of the dominant group, 

literature is written from the perspective of the dominant group, etc.). 

There are various types of discrimination of which the most famous are: 

 Racism - unequal treatment of people in relation to the race to which they belong; 

 Classism - in relation to the class i.e. the social layer from which they originate and to 

which they belong; 

 Sexism - unequal treatment related to gender. 

The importance of education for appreciating differences is remarkable. It is only through 

contact with people from different backgrounds that we can better get to know and understand 

them, and by knowing them find out what is common to us and what links us, not just how we is 

different and what separates us. In order for a society to foster tolerance as one of the basic 

values, it is necessary to act, except at the level of the system, norms and legal procedures, and 

at the individual level, through education. 

For a better understanding of the world around us, it is important to differentiate and 

understand different cultural realities in order to be able to overcome the “irrational” fear of 

the unknown, which is the cause of many negative attitudes towards different cultures and 

lifestyles. We need to ask ourselves what we really know about this other culture, how we came 

to this knowledge, how much our knowledge is real, how much does it correspond to reality, 

and how much is it the result of our stereotypes? We need to be aware of what influences social 

and cultural differences to be experienced and react to them negatively. 
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WORKSHOP NO.  4 

 

Name: (Non) discrimination 

Workshop length: 90 minutes 

Workshop goal: Raising awareness about the importance of non-discrimination; Indicating that 

discrimination exists among children 

Necessary material: Markers, stickers, crepe tape, papers, flip chart papers, felt pens 

 

INTRODUCTORY ACTIVITY: 25 minutes 

1. Hobbies in balloons – lasting 10 minutes 

Each participant takes one balloon and one sticker. On the sticker he writes his hobby / interest, 

puts the folded sticker into the balloon, then inflates the balloon, binds it and leaves it among 

the balloons of the other participants. The workshop leader shuffles around the balloons, then 

one by one each participant takes some of the balloons, pierces it and with the help of the 

group tries to guess whose hobby it is. 

2. Sticker game – lasting 15 minutes 

Grouping by a sticker color (the leader prepares the different colors of stickers, taking care that 

most of them are repeated, and that one color appears only once - for example, if there are 15 

participants: 4 green, 5 yellow, 5 orange and one pink). It then gives instructions to participants 

who say “Form the Groups” (without the possibility of having a lively conversation). Instruction 

must in no way be: “Group by the color”. The leader must not determine the method of 

grouping, but follows how the group works. Here is a brief discussion - What strategy were we 

using when creating groups, how did we form groups? Are we rejecting those who differ? How 

did those who were rejected by the majority feel? Is this happening in real life, is there any case 

of life? 

 

MAIN ACTIVITY: 60 minutes 

1. Poverty game – 60 minutes 

The Poverty Game/Step forward puts workshop participants' “in someone else's shoes” and 

allows them to watch the world through the “eyes” of someone else. It aims to draw attention 

through empathy to the existence of different marginalized groups, their position in society, 

unmet needs and rights that are often endangered. The game is played by allocating the roles to 

participants (Appendix 4), they are asked to think about their role for a couple of minutes and 

then to “enter” their role as much as possible. While doing this, the leader is reading questions 

that should help them imagine their roles. After that, they are told that everyone is in one line 

and the leader reads certain claims, with which participants should respond from the position of 

their role. If he/she agrees with the statement, they take one step forward, and if they do not 
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agree, they should remain in the same place. After all the questions, the participants look 

closely at where are the others, who arrived where, when they arrived, they talk about the 

general impression, feelings, they try to guess who is who (discussion questions). Then they go 

back to the circle and the discussion continues so that everyone discovers their role and shares 

their feelings and observations with others. (If time remains, the participants may be given the 

task of writing a horoscope for their role, which will be read at the next workshop - optionally) 

 

FINAL ACTIVITY: 5 minutes 

1. Group hug – lasting 2 minutes 

The leader invites all participants in the group to embrace the participant who was 

discriminated against during the first game of this workshop (who had a different color sticker). 

2. Evaluation – target – lasting 3 minutes 

The leader draws a target on a flip chart, which has several circles and the center. Participants 

put a point on the target to show how satisfied they are with the workshop - if the point is 

closer to the center, the satisfaction is greater. 
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Appendix 4 - Poverty game 

 

YOU ARE AN UNEMPLOYED SINGLE 

MOTHER. 

YOU ARE AN ARAB MUSLIM GIRL LIVING 

WITH YOUR PARENTS WHO ARE DEVOUTLY 

RELIGIOUS PEOPLE. 

YOU ARE THE DAUGHTER OF THE LOCAL 

BANK MANAGER. YOU STUDY ECONOMICS 

AT UNIVERSITY. 

YOU ARE THE 19-YEAR-OLD SON OF A 

FARMER IN A REMOTE VILLAGE IN THE 

MOUNTAINS. 

YOU ARE A SOLDIER IN THE ARMY, DOING 

COMPULSORY MILITARY SERVICE. 

YOU ARE THE GIRLFRIEND OF A YOUNG 

ARTIST WHO IS ADDICTED TO HEROIN. 

YOU ARE 19-YEAR-OLD ROMA GIRL, AND 

YOU WILL SOON MARRY A BOY WHOM 

YOU LOVE VERY MUCH, BUT HE IS NOT OF 

YOUR NATIONALITY 

YOU ARE A DISABLED YOUNG MAN WHO 

CAN ONLY MOVE IN A WHEELCHAIR. 

YOU ARE A 17-YEAR-OLD PREGNANT 

ROMA (GYPSY) GIRL WHO NEVER FINISHED 

PRIMARY SCHOOL. 

YOU ARE A 24-YEAR-OLD REFUGEE FROM 

AFGHANISTAN. 

YOU ARE AN HIV POSITIVE, MIDDLE-AGED 

PROSTITUTE. 

YOU ARE THE PRESIDENT OF A PARTY-

POLITICAL YOUTH ORGANIZATION (WHOSE 

“MOTHER” PARTY IS NOW IN POWER). 

YOU ARE AN ILLEGAL IMMIGRANT FROM 

SAUDI ARABIA, WHO CURRENTLY LIVES 

ILLEGALY IN SPAIN 

YOU ARE THE DAUGHTER OF THE AMERICAN 

AMBASSADOR TO THE COUNTRY WHERE 

YOU ARE NOW LIVING. 

YOU ARE THE SON OF A CHINESE 

IMMIGRANT WHO RUNS A SUCCESSFUL 

FAST FOOD BUSINESS. 

YOU ARE A RETIRED WORKER FROM A 

FACTORY THAT MAKES SHOES. 

YOU ARE THE OWNER OF A SUCCESSFUL 

IMPORT-EXPORT COMPANY. 
YOU ARE A 22-YEAR-OLD LESBIAN. 

YOU ARE 24-YEAR-OLD YOUNG MAN WITH 

UNIVERSITY DIPLOMA AND TROUBLE WITH 

THE AUTHORITIES 

YOU ARE A HOMELESS YOUNG MAN, 27 

YEARS OLD. 
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YOU ARE A FASHION MODEL OF AFRICAN 

ORIGIN. 

YOU ARE AN ACTRESS, ACTED IN A FEW 

SPANISH SOPA OPERAS, ADDICTED TO 

ALCOHOL 

WRITE YOUR OWN ROLES, SPECIFIC FOR 

MINORITIES YOU WOULD LIKE TO TARGET 

WRITE YOUR OWN ROLES, SPECIFIC FOR 
MINORITIES YOU WOULD LIKE TO TARGET 

WRITE YOUR OWN ROLES, SPECIFIC FOR 
MINORITIES YOU WOULD LIKE TO TARGET 

WRITE YOUR OWN ROLES, SPECIFIC FOR 
MINORITIES YOU WOULD LIKE TO TARGET 

WRITE YOUR OWN ROLES, SPECIFIC FOR 
MINORITIES YOU WOULD LIKE TO TARGET 

WRITE YOUR OWN ROLES, SPECIFIC FOR 
MINORITIES YOU WOULD LIKE TO TARGET 

 

Questions for initial thinking: 

 

 WHAT WAS YOUR CHILDHOOD LIKE? WHAT DID YOUR HOME LOOK LIKE? WHAT KIND 

OF GAMES DID YOU PLAY? WHAT DID YOUR PARENTS DO FOR A LIVING? 

 WHAT IS YOUR EVERYDAY LIFE LIKE NOW? WITH WHOM DO YOU SOCIALISE? WHAT DO 

YOU DO IN THE MORNING, IN THE AFTERNOON, IN THE EVENING? 

 WHAT SORT OF LIFESTYLE DO YOU HAVE? WHERE DO YOU LIVE? HOW MUCH MONEY 

DO YOU HAVE AT YOUR DISPOSAL EACH MONTH? HOW DO YOU SPEND YOUR LEISURE 

TIME? WHAT DO YOU ENJOY DOING? WHAT ARE YOU AFRAID OF? 

 

Questions for „steps“: 

 

 YOU HAVE NEVER ENCOUNTERED ANY SERIOUS FINANCIAL DIFFICULTY. 

 YOU HAVE DECENT HOUSING WITH A TELEPHONE AND CABLE TELEVISION. 

 YOU FEEL YOUR LANGUAGE, RELIGION AND CULTURE ARE RESPECTED IN A SOCIETY YOU 

LIVE IN. 

 YOU FEEL THAT YOUR OPINION ON SOCIAL AND POLITICAL ISSUES MATTERS AND YOUR 

VIEWS ARE LISTENED TO. 

 OTHER PEOPLE CONSULT YOU ABOUT DIFFERENT ISSUES. 

 YOU ARE NOT AFRAID OF BEING STOPPED BY THE POLICE. 

 YOU KNOW WHERE TO TURN FOR ADVICE AND HELP IF YOU NEED IT. 

 YOU HAVE NEVER FELT DISCRIMINATED AGAINST BECAUSE OF YOUR ORIGIN. 
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 YOU ARE WELL PROTECTED SHOULD YOU BECOME ILL OR HAVE AN ACCIDENT. 

 YOU CAN GO AWAY ON HOLIDAY IN A FOREIGN COUNTRY ONCE A YEAR. 

 YOU CAN ALWAYS INVITE FRIENDS HOME FOR DINNER. 

 YOU ARE HAPPY WITH THE LIFE THAT YOU LEAD 

 YOU FEEL YOU CAN STUDY AND FOLLOW THE PROFESSION OF YOUR CHOICE. 

 YOU ARE NOT AFRAID OF BEING HARASSED OR ATTACKED IN THE STREETS. 

 YOU CAN CELEBRATE MAIN RELIGIOS HOLIDAYS WITH YOUR FAMILY AND RELATIVES. 

 YOU CAN PARTICIPATE IN INTERNATIONAL SEMINARS ABROAD. 

 YOU CAN AFFORD TO GO TO THE CINEMA AT LEAST ONCE A WEEK. 

 YOU ARE NOT AFRAID FOR THE FUTURE OF YOUR CHILDREN. 

 YOU CAN BUY NEW CLOTHES AT LEAST ONCE EVERY THREE MONTHS. 

 YOU FEEL THAT YOUR KNOWLEDGE AND SKILLS ARE RESPECTED IN THE SOCIETY WHERE 

YOU LIVE. 

 YOU CAN VOTE IN NATIONAL AND LOCAL ELECTIONS. 

 YOU CAN FALL IN LOVE WITH A PERSON OF YOUR CHOICE. 

 YOU CAN USE THE INTERNET WHEN NECESSARY. 

 YOU ARE POSITIVE WHEN YOU THINK ABOUT YOUR FUTURE.   

 

Questions for discussion: 

 HOW DID IT FEEL BEING ABLE TO STEP FORWARD - OR HAVING TO STAY WHERE YOU 

ARE? 

 FOR THOSE WHO STEPPED FORWARD OFTEN, AT WHAT POINT DID THEY BEGIN TO 

NOTICE THAT OTHERS WERE NOT MOVING AS FAST AS THEY WERE? 

 DID ANYONE SOMETIMES HAVE THE FEELING THAT HIS/HER ROLE WAS NOT BEING 

GIVEN THEIR BASIC HUMAN RIGHTS? WHAT ARE SOME EXAMPLES? 

 CAN YOU GUESS OTHER THE ROLES OF OTHER PARTICIPANTS? (YOU CAN NOW REVEAL 

THE ROLES);  

 HOW EASY OR DIFFICULT WAS IT TO PLAY THE DIFFERENT ROLES? DID ANYONE PLAY A 

ROLE THAT WAS SIMILAR TO A REAL PERSON HE/SHE KNOWS? HOW DID YOU IMAGINE 

THE PERSON YOU PLAYED? 
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THEME NO 5 – THE RIGHT TO PARTICIPATE 

 

Podsedanje: As already mentioned in previous workshops, all children's rights are equal, but 4 

rise to the level of principle: 

1. The right to non-discrimination 

2. The right to respect the best interests of the child 

3. Right to life, survival and development 

4. Right to participate 

Partition means that the child has the right to express an opinion that should be taken into 

account in all matters that directly affect him. 

Participation is a process that takes place gradually, from lower to higher levels of involvement, 

in accordance with the age and maturity of the child, and in cooperation with those who help 

children to realize and improve their capacitates - adults! 

Child rights related to participation are: 

- Freedom of expression - Article 13 

- Freedom of thought, conscience and religion - Article 14 

- Freedom of Association - Article 15 

- Protection of privacy - Article 16 

- Access to relevant information - Article 17 

- But, explicitly Article 12, which obligates States signatories to the Convention to provide 

a child capable of forming his own opinion the right to freely express that opinion on all 

matters that affect him. 

 

Attention is paid to the child's opinion according to age and achieved maturity. 

Participation of children/young people (from the Latin participare, which means participating, 

sharing something) is the process of actively involving children/young people in the decision-

making process on the issues that affect them and the actions corresponding to their age, 

whether they were initiated by the children themselves, or the adults. 

Participation is not an independent act, on the contrary - it involves cooperation, information 

exchange, dialogue based on mutual respect and information sharing. Children and adults share 

tasks, but also the responsibility for all tasks - they are partners in that process, which does not 
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mean that both sides are equal, but they work together, everyone has their role and 

complement each other. It's not a goal for children to get involved at all costs in order to simply 

increase their participation, but to find opportunities for meaningful involvement, in what 

children really matter and where they can really contribute. 

What is needed for participation? For considering the issues that concern you, it's important: 

 to choose voluntarily whether you are participating 

 to get acquainted with the situation, the topic.. 

 to clearly define goals - what do you want to achieve 

 to master the skills necessary for working together 

 to learn to listen to others, to have a discussion based on arguments.. 

 to make sure that the topic is of your concern, that you really have an attitude about it 

 to responsible for your own attitudes and choices 

 

Your participation will be right: 

 when can you really express an opinion, not only to choose among the offered options, 

and when no one leads you to the conclusions 

 when your arguments can really affect the outcome of the process 

 when participation is done in a way that is adapted to your age and abilities, so you can 

follow and understand the process in which you are involved 

 when you receive a feedback information whether you have influenced the outcome of 

the process 

 

Levels of participation: 

 Non-participation - total ignorance, only communication of the decision, imposing a 

decision because it is "so good for a child..." 

 Quasi participation (lack of information - the child participates, but does not know 

exactly what it can decide on), manipulation (whatever is suitable), decoration (“the 

children have decided”), the illusion (children think they are participating but in fact 

they present the ideas of adults as their own) 

 Authentic participation (consultations, joint decision-making, children decide on their 

own, and adults only help..) 

 

Why children do not use their right to participate sufficiently? Adults are afraid that: 

 children are not mature enough to take part in decisions that concern them 
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 (Children have specific knowledge and experiences that can contribute to better 

decision-making!) 

 Children must first learn to accept responsibility for their actions (Acceptance of 

responsibility is learnt, it is built precisely through the decision-making process!) 

 Children's participation breaks the authority of adults 

 (The real authority, based on respect, is, on the contrary, stronger) 

 Children are not interested in participating 

 (According to the research, 80% of young people are not involved in the life of the local 

community, but half would like to get involved) 

 

A child whose opinion is respected: 

 develops critical thinking, self-esteem and self-confidence, perceives itself as 

worthwhile, and respects other people's opinions 

 takes part in making a decision and is willing to accept the responsibility for its 

implementation, as well as the consequences of its failure 

 with a parent/adult develops a quality relationship based on the right authority and 

cooperation 

 conveys a good model - which will be "embedded" in all social relations and one day will 

encourage their children to participate and will contribute to building a democratic 

society 

 

The principle of child participation is the basis of the active involvement of the child in the 

organization of their own life and society as a whole. 

 

Benefits of child participation 

Participation itself is not a state or an outcome. It is a steady process that leads to shared 

responsibility and shared activities. The winner does not oppose the loser, because both sides 

are the winners. There are no imposed solutions, they are joint. The degree and quality of the 

contribution that individual parties make in the decision-making process and the performance 

of activities is more important than how much the opinion is incorporated in the decision itself. 

It is a learning process whose effects are visible both in the short and long term, and can be 

presented in triplicate: 

 

1. A child who has the experience of expressing his opinion, his appreciation and 

undertaking activities, develops a high degree of self-confidence and self-evaluation. It is 
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ready to accept that the opinions of others also have value and in such a way it learns to 

act in a spirit of respect and cooperation. The child involved in making a decision 

concerning him readily accepts the responsibility for its implementation, because it fully 

understands the reasons for its adoption and the consequences of its (non) 

implementation; 

2. Adults who encourage a model of collaboration and participation, listening and 

appreciation, reveal new quality of communication with children. Listening and 

appreciating children's thoughts spreads their knowledge and is more willing to respond 

more adequately to children's needs. Such a model inevitably loses negative elements of 

authoritarianism and creates preconditions for acting from the position of an adult with 

a positive authority; 

Children who have experience of participation and, consequently, a developed system of self-

evaluation, responsibility, respect for others' opinions and cooperation, will grow up to be 

adults (and parents) who will transfer such a model to their children, incorporate it into all social 

relations and in such a way form the basis for a civil, democratic society. 
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WORKSHOP NO. 5 

 

Name: I have the right to be consulted! 

Workshop length: 90 minutes 

Workshop goal: Raising the participants' awareness of the right to participate; informing 

participants about the right to participate 

Necessary material: flip chart papers, white papers, felt pens, scissors, crepe tape, tape, stickers 

of different colours. 

 

INTRODUCTORY ACTIVITY: 10 minutes 

1. Whirlpool of ideas – lasting 10 minutes 

The leader invites participants to say each of their associations on the concept of participation 

and to write them on a flip chart boards or paper 

 

MAIN ACTIVITY: 70 minutes 

1. Theoretical introduction – lasting 5 minutes 

The leader introduces participants to the theme of the workshop, reminding them that even 

though all rights are equally important, 4 still rise to the level of principle and without their 

realization it is not possible to secure the exercise of other rights. One of these principles is 

participation, that is, Article 12 which says that the child has the right to freely express his own 

opinion and the right to take his opinion into account in all matters and procedures that directly 

affect him. The leader explains what participation implies, and emphasizes that it does not imply 

that children decide about everything, but about the issues which directly affect them, and not 

fully, but together with the adults in accordance with the degree of their maturity and 

information. The leader also points out that there are three levels of participation (total non-

participation, partial “quasi” participation and authentic participation). It is important to explain 

to the participants the meaning of the word of participation (participation in making and 

executing decisions, how much we take into consideration when dealing with issues that 

concern us). - 5 minutes 

2. Ladder of participation – 25 minutes 

The leader divides participants into groups. Each group receives cropped cards of participation 

(Appendix 5). Their task is to compare them by putting them on paper in the form of a ladder, 

starting with the cards that reflect the smallest degree of child/youth participation, to the card 

that, in their opinion, reflects the highest degree of participation of children/young people in 

decision-making. After that, the groups read their ladder, along with the explanation of the 

criteria they were guided in determining the order. The leader starts a brief discussion of the 

difficulties the groups have encountered during the activities and the reasons for choosing the 
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criteria for participation of children/young people. Through a commentary on the criteria and 

rankings of the participants, the leader shows them a chart of participation of Roger Hart 

(Appendix 6), which is written on a flip chart, and gives one printed copy to each participant. For 

each stage participants are motivated to remember examples from life (school, family, etc.). 

Also, the leader emphasizes the difference between authentic and quasi participation, as well as 

the importance of adults in improving the development of youth - adults provide a perspective 

for the future that young people sometimes struggle to reach, bringing experiences and 

knowledge that young people do not have. Accordingly, he stresses that authentic participation 

does not only involve the full independent decision-making of young people, but can be 

achieved in many ways, many of which include adults. The leader also notes that in everyday life 

it is not always possible to ensure equal participation of the child in decision-making. The level 

of participation of children/young people varies with their age (maturity), the circumstances in 

which the decision is made, the subjects of decision-making and interests - the rights of the 

other party. 

3. Role playing – lasting 40 minutes 

The leader divides the participants into three groups and each has the task of designing an 

example, i.e. a situation that shows all three levels of participation and perform it in acting, but 

so that all members of the group participate. They have 15 minutes for the preparation of the 

group, and 15 minutes for the presentation (which means that mini performances of small 

groups should not last longer than 5 minutes), followed by a discussion (10 minutes) of what is 

shown, as well as a final conclusion on the right to participation, experiences of participants on 

how much this right is violated against them and children around them and how to ensure that 

it is more realized. 

 

FINAL ACTIVITY: 10 minutes 

1. Simon Says – lasting 5 minutes 

Participants stand in the circle, and the leader tells them what to do (Simon says “Sit down”, 

Simon says “Raise your left leg”, etc.), and the participants should do so if the leader says 

“Simon says” before the instruction. If the leader does not say “Simon says”, participants should 

not act in accordance with the instruction, i.e. they should do nothing. The game needs to be 

run fast (Simon says “Stand Up”, Simon says “Turn around”, step up, pop up ...). The one who 

misses out comes out of the game. The game does not have to be played until all of them fall 

out, but while it is interesting to the participants. 

2. Evaluation – lasting 5 minutes 

The leader draws a “Peace” sign on a flip chart and divides three stickers to the participants 

(preferably in three different colours). In one part of the sign, the participants put sticker with 

written positive thoughts about the workshop, in the second criticism, the third suggestions.  
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Appendix 5 – Cards of participation 

 

Whenever mom and dad decide about something, they do not consult me or my sister nor 

they ask us to do something. 

The school parliament decided to introduce new sections. Teachers will respect the decision if 

they are comfortable with it. Pupils do not have any information about it. 

People from a non-governmental organization who want to invest money come to our 

student’s home. The educators told us that we all come out to welcome them with a song. 

After that, they will go to a meeting where they will decide how to invest the money. 

Children are asked to come to the United Nations Session and hold a speech on the position 

of youth in their country. Before departing for America, they were called to the relevant 

Ministry, where their speech was reviewed and rewritten. 

The father was offered a better job in another city, so the entire family should move. Mom 

and Dad are calling Milan to talk about it together and make a decision. 

The Child Rights Centre decides to translate the Convention on the Rights of the Child into a 

child-friendly language. It calls young people to join them and implement the project 

together. 

Young people from a Belgrade settlement decide to start the action of building a playground 

between their buildings. They invite adults from a non-governmental organization to join 

them, help them in developing the project and finding financial resources. 

A non-governmental organization, Union of High School Pupils, conducted a research on the 

functioning of established school parliaments. They have compiled a questionnaire that 

should evaluate it, and then organized a meeting with the pupils themselves, in which they 

presented a questionnaire and asked their opinion on whether it would evaluate the 

efficiency of the school's parliament, whether something important was omitted. If some 

suggestions were not adopted, they explained why. 

Ana is an eighth grade pupil. It is time to decide which high school she would like to enrol. 

Parents told her what they thought would be good for her and why, and then let her think 

about everything and make a decision on her own. 
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Appendix 6 – LADDER OF PARTICIPATION 
 

10 CHILDREN LEAD  

Children decide what to do, and adults are involved only if children ask for help. 

9 CHILDREN LEAD – ADULTS HELP  

Children lead in decision-making with the help of the adults. 

8 SHARED DECISIONS  

Adults and children decide together on the principle of equality. 

7 CONSULTED AND INFORMED  

Adults consult children and carefully consider their opinion, and then decide taking into 

account all attitudes. 

6 ASSIGNED, BUT INFORMED  

Adults encourage children's ideas, but make decisions completely independently in 

accordance with their own views. 

5 TOKENISM  

Adults decide what will be done. After that, children are allowed to decide on some 

completely irrelevant issues. 

4 DECORATION  

Adults decide what to do, and children participate by singing or playing background roles 

in some ceremonies. 

3 MANIPULATION  

Adults decide what to do and then ask children if they agree (children have to agree). 

2 ADULTS LEAD WITH A “SMILE”  

Adults make all decisions, and children are told what to do with an explanation of the 

reason. 

1 ADULTS LEAD  

Adults make all decisions, and children are not told anything other than what they need 

to do. 

0 ZERO  
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THEME 6 – EDUCATION 

 

Four essential qualities of education 

Although the type of education depends on the special conditions in the country, education 

should include four essential characteristics, according to General Condition No. 13 of the UN 

Committee on Economic, Social and Cultural Rights (CESCR 1999): 

Availability, among other things, relates to the existence of school facilities and functional 

programs in sufficient quantity. It also applies to aspects such as the availability of educated 

teachers, teaching materials, drinking water and separate sanitary facilities for girls and boys. 

Accessibility requires non-discriminatory and equal opportunities for education. This 

characteristic has a physical aspect - the road to school and an economic aspect in terms of the 

tuition. 

Acceptability refers to the quality of education, which implies the quality of teaching methods 

and curriculum. It must be culturally appropriate and related to pupils. 

Flexibility requires that education is flexible and in line with the pupil's needs and conditions. 

The right to education is crucial because it is not only the right for itself, but also a factor that 

allows for more other rights. It is an important tool to support knowledge about other human 

rights and their realization: an educated person is in a better position to pledge for his rights, for 

example: the right to access to education, political rights of citizens or the right to work and free 

choice of employment, to seek his rights and to use them. Therefore, the quality of education is 

considered something that “opens the door” for other human rights and is a means of 

combating discrimination. 

From quantity to quality of education 

The focus on education has spurred efforts that are being invested worldwide to improve 

education for all children. Since these international and national programs are constantly 

monitored and regularly evaluated, our understanding of education is deepened and the whole 

spectrum of recent research has helped us to correct some perceptions about how education 

can be improved. The study now teaches us that time is an important factor, but it's more 

important what really happens in that time: in some countries in the world, children are sitting 

in classrooms for years, yet - measured by results from the exam - they do not learn enough, 

they are still barely literate even after several years of schooling. This discovery has changed our 

perception: although time is important for education, what is rarely calculated is what children 

really learn at that time, i.e. the quality of education! This is the starting point for the 

consideration of factors determining the quality of education. 
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Quality of education: Definition and decisive factors 

The quality of education is a concept that points to a whole set of factors. Each country is 

different in terms of its teacher’s training and management systems, which are contained in a 

particular cultural, political, economic and social context. Nonetheless, in countries with high-

performance systems, patterns that respect what quality education means are borne. So, there 

is not just one way to do this, there are already many good models that can be chosen and that 

work well. The important thing is to make the best choice. 

But how can we know which education system has high quality? What are the key factors in the 

quality of education? The quality of education depends on the following four factors: 

1. International standards of teaching and learning; 

2. Vocational education of teachers and vocational training of teachers in the workplace 

(international standards); 

3. “No Confidence No Access” - which means that the results (exams) of schools must be 

qualified and accepted so that students can start to study and work without any 

problems; 

4. Flexible education system with conditions for “lifelong learning”. 

Most countries explore the existing status of quality education and find existing advantages and 

disadvantages in terms of quality in their own context. Based on valid educational data, they are 

developing their education system in cooperation with universities, communities, businesses 

and industry. 
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WORKSHOP NO. 6 

 

Name:  Is my education quality education? / I want to be educated like this! 

Workshop length: 90 minutes 

Workshop goal: Raising awareness of the participants on what makes quality education; 

reviewing the current state of education; Presentation of the aims of education from the 

Convention on the Rights of the Child; Creating models and recommendations for more quality 

education 

Necessary material: Markers, stickers, crepe tape, papers, flip chart papers, felt pens, memory 

cards. 

  

INTRODUCTORY ACTIVITY: 10 minutes 

1. Game „Three“ - lasting 5 minutes 

Participants stand in the circle and have the task of counting to 30 but by tapping rather than 

pronouncing each number containing number 3 in the title, or the one that can be divided into 

3, for example 3, 6, 9, 12, 13, 15. .. When the error occurs, the counting starts from the scratch. 

The game is completed when it is counted to 30 in continuity and without error - 5 minutes 

2. Memory game – lasting 5 minutes 

The leader divides the participants into 4 smaller groups and gives each one a set of cards for 

playing associations. Cards are placed on the floor, each participant in the circle opens two 

cards and tries to merge the matching pairs. - 5 minutes 

 

MAIN ACTIVITY: 65 minutes 

1. Whirlpool of ideas – lasting 5 minutes 

The leader asks the participants what are their associations to the term education. Participants 

speak while the leader writes on the flip chart. The leader then presents the participants to the 

Articles 28 and 29 of the Convention (Longer Version), i.e. represents everything that the 

Convention defined as the right of the participants / children when education is concerned. 

2. Wall of education – lasting 25 minutes 

The leader divides the participants in 4 groups and gives them the task to write on one part of 

the flip chart paper the present state of education in their country. They have 5 minutes for this 

task. Upon completion, the leader encourages the participants to list all what they think 

education should include (working methods, topics, etc.) to make it interesting and attractive 

for them, in order to see the school as a friendly environment for their own development and 

progress and to write it on the other side of the paper. They also have 5 minutes to do this. 

Afterwards, the leader tells the participants that they should now write, between the current 

and the desired state, what they think is necessary for the education to be what they really 

want. The participants also have 5 minutes for this task. After that, each group presents what it 

has written, and the leader puts all 4 flip chart paper on the wall, so that everyone can see it. 
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3. Discussion – lasting 10 minutes 

The leader discusses with participants all presentations and the quality of education. It also 

reminds the participants of Article 29 and says that children really have the right to quality 

education, which is guaranteed by the Convention. It is good that the leader writes on a flip 

chart what does that Article involve, i.e. what should be the goals of education. 

4. Pro et Contra – lasting 25 minutes 

The leader divides the participants into two groups, one of which has the task to prepare 

arguments for the standpoint that education is in accordance with article no. 29. i.e. that it 

complies with the Convention with guaranteed goals, while the other group has a different 

standpoint - that education is not so high quality and needs to change. Groups have 15 minutes 

to prepare, and then follows the debate - each group selects one representative who will 

present the arguments that the group has previously prepared. Representatives sit on the chairs 

one against the other, while the groups at the beginning of the debate are distributed behind 

their representatives. Defenders have 2 minutes three times to present arguments defending 

the position of their group, and they do it interchangeably, and the other participants, who are 

now the audience, are shifting and standing behind the back of the debater who gave better 

arguments after each presentation. 

 

FINAL ACTIVITY: 15 minutes 

1. Game „Kiss the rabbit“ – lasting 5 minutes 

The leader explains to the participants that he is holding the imaginary bunny in his hands and 

that everyone in the circle will have the opportunity to kiss the bunny wherever he wishes. The 

leader begins with the words “I will kiss this bunny in his...” and then he sends a bunny to the 

person next to himself, who tells the group where he will kiss the bunny. When everyone in the 

circle says where they would kiss a bunny, the leader reveals that the bunny is in fact a person 

on their left. The task of the participants is to kiss one by one the person on their left wherever 

they say they would kiss a bunny. 

2. Group massage – lasting 5 minutes 

A short relaxation exercise - Participants stand in the circle and massage the person in front of 

them, then they turn and massage the person who previously massaged them. It is desirable for 

the leaders to have a relaxing music. (This is an activity you can do, if there is time, and if not, 

leave it for another workshop) 

3. Evaluation – lasting 5 minutes 

The leader draws/sticks on the floor a scale of 1-5 and asks various questions, e.g. “How 

satisfied were you with the workshop”, “How much did you learn about children's rights?”, 

“How much fun was it to you?”, and each participant answers by standing on the part of the 

scale indicating the level of his satisfaction. This type of evaluation can be expanded by various 

sub-questions, depending on what the leader wants to know about the effects of the previous 

workshops. 
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THEME 7 – VIOLENCE 
 

Violence is defined as any form of behaviour aimed at deliberately causing mental or physical 

harm to others. 

Violence involves various forms of aggressive behaviour towards another person, self or 

property. 

The most obvious example is the situation in which two persons of approximate strength fight 

one another, and among the least obvious is the situation in which the peers tease each other 

because of some physical characteristics. 

In order for violence to have the character of abuse, it must have some other properties: that 

one of the persons in this situation is noticeably weaker, exposed to repeated violent behaviour, 

which is quite frequent. 

Typically, there are several forms of abusive behaviour and abuse: 

 Verbal - calling names, mocking, degrading ... 

 Physical - hitting, pushing, snatching, and destroying things... 

 Social - gossiping, avoiding, ignoring, spreading lies and rumours ... 

 Psychological – threatening looks, grimaces, ridicule, stalking, blackmail ... 

 Sexual - various levels of physical contact (stroking, touching, hugging, forcing a sexual 

relationship...) which are not desired by one of the parties or age is not adequate. 

 Electronic violence - threatening messages, insulting, spreading rumours, blackmailing 

of one or more persons to another using high technology (mobile, internet), phishing 

and manipulation in order to engage a person in inadequate, usually due to the age and 

most often sexual, behaviour. 

 

The most common characteristics of the actors in the situation of violence: 

 

THE PERSONS WHO SUFFERS VIOLENCE THE PERSON WITH VIOLENT BEHAVIOUR 

Frightful, uncertain     Impulsive 

Careful, sensitive, quiet    Hostile attitude towards the environment 

Cries, clams up     There is a lack of opportunities for compassion 

Low self-esteem     Wants to have material gain 

Overprotected by adults 
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It is very important that adults (teachers, parents) or peers recognize that the child suffers 

violence.  

Here are additional lists of possible signs: 

 A child is reluctant to go to school or makes different excuses to avoid it 

 A child is scared when he comes or leaves school 

 It often changes the way from school to home 

 Has a rapid downfall of grade average 

 It looks absent, unmotivated, not concentrated 

 Returns from school with scarred clothes or things or hungry because someone took his 

snack 

 Loses appetite 

 Has health problems (headache, abdominal pain) 

 Retreats to oneself 

 It starts to stutter 

 Asks for or steals money because he has to give it to someone 

 

A list of early warning signs of possible violent behaviour: 

 Stops hanging out with friends 

 Expressed feeling of isolation and loneliness 

 Lack of interest in school and poor success 

 Expressing violence in written works and drawings 

 Uncontrolled rage 

 Patterns of chronic or impulsive hitting, insulting and bullying 

 Registered disciplinary problems 

 Violent and aggressive behaviour in the past 

 Intolerance to diversity 

 Use of drugs and alcohol 

 Association in gangs 

 Incorrect interpretation of social signs from the environment 

 The need for domination 

 Irritability 

A person who is an observer often has no initiative, but with adequate support can be gained to 

become an associate in the work on reducing and preventing violence in school. Otherwise, 

observing the violence makes this person become victim of violence himself. Also, former 

observers “fumble” violent behaviour by cheering and provoking the person who does the 

violence. Encouraging others to violence can also be viewed as a type of psychological / social 

violence. 
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WORKSHOP NO. 7 

 

Name: Zero tolerance to violence 

Workshop length: 90 minutes 

Workshop goal: Getting acquainted with the mechanisms of violence, getting to know the rights 

in the Convention dealing with this issue, types of violence 

Necessary material:  stickers, markers, flip chart paper, papers with names of institutions  

 

INTRODUCTORY ACTIVITY: 20 minutes 

1. 2 truths, 1 lie – lasting 5 minutes 

The leader tells the participants to create 3 claims about themselves, two true and one false, 

and to tell them to the group, while the group has the task of guessing which of these claims is 

false. The leader can also participate in this activity. 

2. „ Walking with closed eyes” – lasting 10 minutes 

The leader divides the students into pairs by asking them to choose the person with whom they 

have contacted the least at the workshop. Then he says to the pairs that while one person is 

holding his eyes closed, the other is leading throughout the room/working space. After a while, 

5 minutes for example, ask the participants to replace the roles. In the end, participants should 

be asked about what was easier for them, while they were guiding or being guided and what 

was most difficult for them in this activity. 

 

MAIN ACTIVITY: 75 minutes 

1. Theoretical framework – 10 minutes 

Introducing the rights related to the safety of children, the phenomenon of violence, the role of 

the state, educational institutions, the family, the society 

2. Sculptors and sculptures – lasting 15 minutes 

Participants are divided into three groups, each group is tasked with presenting some kind of 

violence, the groups are made up of sculptors who form sculptures in victims and abusers. 

3. Role play– lasting 45 minutes  

The leader divides the participants into four groups and gives each group the task to create a 

story and display it in the form of a sketch or drama display. Topics are related to violence: 1. 

Family violence, 2. Peer violence, 3. Electronic violence, 4. Sexual violence. Each performance is 

followed by a discussion, which can potentially be full of emotions. We certainly need to explain 

to the participants whom they can contact in case they know that a child is suffering violence. 
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FINAL ACTIVITY: 5 minutes 

1. Mazinga – lasting 2 minutes 

Participants stand in a circle, and then, with a hand in the circle, they pronounce MA in order to 

give all their individual energy. They continue to pronounce MA in a form of a wave, and when 

the last person in a circle says MA, everybody pull their hands and shout ZINGA in order to take 

the joint energy. 

 

2. Evaluation – lasting 3 minutes 

Participants on stickers draw a flower, the number of flower petals depends on how much they 

the workshop and how much it helped them understand the situation of those who suffer from 

violence. The number of petals can vary from 5 (they liked it very much) to 1 (they did not like it 

at all). 
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THEME 8 – ADVOCACY 
 

Public advocacy is one of the key terms in the vocabulary of each civil society activist. Although 

it is a general concept, there is no consensus on what actually public advocacy is and why it 

differs from other, similar concepts. Thus, in some cases public advocacy is identified with the 

campaign. In others, it is the same as any action taken towards decision-makers, whether it 

involves the public or is simply a letter to one of the competent authorities. In the end, and 

unfortunately, for some, public advocacy is just a popular term that needs to be used to make a 

good impression. 

Each advocacy initiative is essentially determined by three elements. First of all, it's about the 

process. Public advocacy is a process that involves a whole spectrum of steps and often lasts for 

a long time. Second, the ultimate goal of any public advocacy initiative is a concrete and clearly 

defined change in public policy. This change should be understood in the widest sense; so that it 

can include the adoption of a new, but also a change, improvement or more adequate 

implementation of the existing public policy. Finally, the third element of public advocacy is 

public participation, i.e. networking and joint action of citizens and civil society organizations. 

Namely, when it comes to public advocacy, we are talking about a process by which the public is 

mobilized and focussed on decision-makers or influences a concrete change in public policy. 

Public advocacy is about creating or reforming policies, but also for the successful 

implementation of a policy. Policy is a plan, a course of events, or a set of rules adopted by a 

state, company, or institution, intended to influence and determine decisions and procedures. 

Public advocacy is a way to come to an end, another way to figure out the problem we have to 

address through other programming strategies. Public advocacy is a series of events designed to 

convince and influence those who have state, political or economic power to adopt and 

implement government policies in a way that contributes to those who have less political power 

and less economic resources. 

There are three key aspects of this process: 

1. Building support and its reach - Practically speaking, at this stage, by evaluation we look at 

the range of activities that precede the desired change in public policy. In particular, it is 

necessary to pay attention to whether and to what extent key stakeholders are interested in 

the initiative, or what attitude they have taken towards it. Then, how much the general is 

public informed about the initiative, and whether it is motivated to join and support it. And 

finally, when other stakeholders are interested in the same problem, what are their 

attitudes and proposed solutions, that is, capacities to influence our initiative. All of these 

elements actually tell us whether the initiative is on the right path to achieve the desired 

results or not. Public advocacy is a process that, by its very nature, lasts for a long time, and 



     68 
 

reaching the desired goal is sometimes not feasible in the originally set time frame. 

Analysing the whole process that precedes the decision, we can evaluate the advocacy 

initiative without the desired change being made. 

2. Changing public policy - If we advocate for the change of a certain public policy, the fact that 

the change has occurred or not, certainly speaks about the success of our initiative. 

Nevertheless, the evaluation should determine whether our proposal is taken into account, 

and whether the change is in line with our initiative. Considering that the change in public 

policy is a complex process influenced by many factors, we evaluate whether our initiative 

has in some way contributed to this change, but not necessarily whether it is the only one 

responsible for it. 

3. Effects of public advocacy, i.e. new public policy - public policy change is not an end in itself. 

We are witnessing that many public policies in the region remain a dead letter on paper. In 

this sense, it is necessary to monitor and evaluate the effects of public advocacy even after 

the end of the initiative itself. Has the new public policy revived; is it implemented according 

to plan; did the key actors change policy, change the relationship to the problem that was 

discussed; has there been an expected change in society; etc. These are just some of the 

issues that need to be considered. 

 

What advocacy is not? 

Of all the things that we are doing, it is not always easy to understand what is and what 

advocacy is not. For example, public advocacy is often confused with actions aimed at improving 

the community's situation in relation to a problem, or with various types of campaigns, such as 

information campaigns, advertising campaigns, public relations, etc. While public advocacy, like 

some other initiatives, attempts to bring about a positive change in the community (or society), 

it differs from them because it seeks to change politics. So the ultimate goal is making a 

decision. Similarly, although the advocacy process often includes information and education 

campaigns in order to increase the awareness of citizens (or the target audience) about the 

problem, this is by no means the only activity in the process. The next few examples actually 

explain what advocacy is not, in order to explain in a different way the difference between 

advocacy and other types of initiatives: 

 

Example 1: If Marko joins an initiative in a community that organizes the cleaning of the local 

river against pollution, it is a very useful local action but it is not advocacy. If, on the other hand, 

together with other citizens, he tries to persuade the city authorities to severely punish 

factories that are the biggest polluters - that is advocacy. 
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Example 2: Organization ABC launches an information campaign on the harmful effects of 

smoking for young people. It's a good initiative, but it's not advocacy. If it tries to work with the 

police to respect the regulations on banning the sale of cigarettes to minors, then this is 

advocacy. 

Example 3: High school pupils organize additional classes for Roma children to facilitate their 

integration into a regular school system - again, useful initiative, but not advocacy. In addition, 

they would also work with the school and local authorities to devise mechanisms to improve the 

integration of Roma children into the education system - that is advocacy. 

In order to resolve the dilemma, whether the action or initiative you want to pursue is or not is 

advocacy, the following questions may be helpful: 

1. To whom is the initiative directed? If the response is to local authorities (or the Government), 

business actors, institutions, then there is a chance that this is advocacy (for example, the goal is 

for local authorities to introduce mechanisms to ensure the implementation of environmental 

laws - thus it is influenced upon the authorities). If the answer includes only direct beneficiaries 

(for example, a campaign raising public awareness of pollution is implemented - that is, it affects 

citizens), without relation to decision-makers, then, by all means, this is not advocacy. 

2. What do we want to achieve? If the answer is - to change the rules, procedures, legislation or 

the way in which they apply then it can be advocacy (for example, we are working so as the 

local government introduces rules and allocates budget funds that would help public buildings 

and institutions to be accessible to persons with disabilities). If, however, it is a response to a 

change in a direct situation on the ground, or the provision of services then this is probably not 

advocacy. (E.g. we are collecting funds to build a ramp at school so children using wheelchairs 

can attend the lectures). 

3. What will be the ultimate result of your actions? If the answer is - by governments, institution, 

or business sector, then it is definitely advocacy (for example, the result of the action is the 

decision of the city government to introduce a budget line for remediation of water resources in 

the community). If, however, the result does not include an official decision on some of the 

power structures (for example, funds were collected from businesses and citizens to repair the 

only public fountain in the city), then this is probably not advocacy. 

 

Who are participants in advocacy? 

Constituency 

 Which are influenced by the problem   Which are concerned by the problem  
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Target audience 

 Decision-makers 

 

Allies 

 Significant individuals   Institutions (it is of their interest to 

have the problem solved)  

 

Opponents – It is very important to know who is opposing and why.  

Question to be asked: 

 

 What are their interests - financial, political, bureaucratical - when it comes to this 

particular problem? 

 What they lose if they make the change they require? What do they get if they do not 

make that change? 

 What are their strong and weak points? Can something be done that would make some 

sort of pressure that would draw them to our side, or at least weaken their opposition? 

 

Neutral 

 There are always those who are not directly affected by this problem. Consideration 

should be given to procedures that could influence them to become allies, but it would 

also be good to anticipate what could determine them against a particular advocacy 

campaign. 
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WORKSHOP NO. 8 

 

Name: Advocacy campaign 

Workshop length: 90 minutes 

Workshop goal: introducing with the concept of public advocacy, understanding how this 

process works, learning what is and what is not public advocacy, understanding the positions of 

power, identifying advocacy participants. 

Necessary material: Markers, stickers, crepe tape, papers, flip chart papers, felt pens, video 

material, tablets/PCs, and examples from the theoretical part of the manual 

 

INTRODUCTORY ACTIVITY: 15 minutes 

1. Game - ,,Evolution – 5 minutes 

The leader explains to the participants that the game is based on the principle “paper, scissors, 

stone”. At the beginning of the game, all participants move like amoeba and randomly look for a 

pair to play “paper, scissors, stone” - the winner evolves into a chicken and it is played until 

everyone becomes human, the rule is that the amoeba plays with amoeba, a chicken with a 

chicken. The evolution is: amoeba, chicken, ape and finally man. During the game, movements 

of amoeba, chicken and apes are simulated, the winner is the one who comes to the last 

process of evolution (man). 

2. Secret agent and policeman – 10 minutes 

At the beginning of the game, the leader asks a volunteer to take the role of a policeman who 

will seek a secret agent. The volunteer - policeman leaves the room and awaits the leader to 

return. The others stand in the circle and close their eyes. The leader explains that the person 

whom he touches will get the role of a secret agent, whose task is, when everyone opens their 

eyes, to wink at someone and thus “kill” him. This person sits and gives a sign to others that he 

was killed. Then everyone begin to move around the room, watching each other in the eyes so 

they can see the winking of a secret agent. The leader invites the policeman to return to the 

room and go in search of a secret agent. The game ends when a secret agent kills everyone 

except a policeman or when a policeman seizes a secret agent. It can be repeated many times, 

and the leader can touch more than one person. 

 

MAIN ACTIVITY: 65 minutes 

1. Brainstorming based on association – 10 minutes 

The leader on two flip chart papers vertically writes ADVOCATING (or this term in local 

language), divides the participants into two numerically identical columns and says that the goal 

is to write for each letter a word which associates with advocacy, with that initial letter. When 

the leader signs, the first person in the column runs to the flip chart and writes the word on any 
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of the offered letters. After that he hands the marker to the next in column and goes to the end 

of the line. After the next activity, i.e. the watched video, everyone decides which words are 

appropriate and which team won. 

 

Example: 

 

A      A - Allies 

D      D 

V      V 

O      O - Opponents 

C - Community    C 

A - Activism     A 

T - Target     T - Team 

I      I 

N      N 

G      G 

 

2. Watching video material and discussion – 10 minutes 

After the association brainstorming, the leader through the tablet plays short video material to 

participants explaining what public advocacy is 

(https://www.youtube.com/watch?v=OtkqLIcrd4I) and provides them with some key 

information. After that, everyone in the group determines which terms from the previous 

activity are correct and which group won.  

3. Is this advocacy? – 5 minutes 

The leader prepares a flip chart with examples of actions that do not represent advocacy and 

reveals them first, asks one of the participants to read the claim and asks the group whether it is 

advocacy. After that, he discovers the second part of the claim, where you can see what is really 

advocacy. The leader can take examples from the theoretical part (river cleaning, information 

campaign, education of Roma) or give his own examples. 

4. Mapping of power? – 20 minutes 

The leader explains to the group that each advocacy process has its participants (theoretical 

part), and then divides the participants into groups and tells them to agree among themselves 

what kind of community problem they will consider, which topic or problem their group could 

deal with in the process of public advocacy. After deciding on the topic, the task of each group is 

to indicate who are the participants in their advocacy - what is their base, target audience, 

allies, opponents and neutral participants. The third stage involves mapping the power - each 

group should divide a flip chart paper as in Appendix 7. The leader explains to the participants 

that, if it is determined that some target audience has a completely neutral attitude towards the 
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problem that is advocated for, then they are “placed” on the middle line. To the left of the 

neutrality line is the SUPPORT area, and the right area is OPPOSITION. Therefore, that target 

audience, which is determined to be an ally, is placed on the map to the left of the neutrality 

line. It is also necessary to fine-tune “shades in attitude towards the problem” that some target 

audience may have. In order to be able to present these important differences on the map, A 

ZONE OF STRONG support or strong opposition is displayed left or right BUT AS FAR AS POSSIBLE 

from the neutrality line. For NOT SO STRONG opposition or support, the area is determined 

quite close to the neutrality line. Participants are given Appendix 7 to fill it. 

5. A sense of having or lacking power – 20 minutes 

The leader gives each participant a large sheet of paper and markers. He ask them to draw an 

upright line along the middle of the paper. On the one hand, they should draw a situation where 

they felt powerful. On the other hand, they should draw a situation that made them feel 

helpless. After that the leader asks each person to explain his drawing, while the leader keeps 

his notes, i.e. he writes the key words used by the person who describes the drawing. After all 

the drawings are explained, the leader copies his notes to a clean sheet of flip chart. The leader 

should point out that the words people use to describe their experiences with power show their 

discomfort (Appendix 8). For example, associations with concepts such as control, violence, 

abuse, force and money often make people feel shameful. It is important that the leader points 

out to individual stories which show that people are not completely helpless. For example, they 

have the power to organize, work together, solve problems, find information, or act in 

accordance with ethical principles. 

 

FINAL ACTIVITY: 10 minutes 
1. Game ,,snake – 5 minutes 

The leader asks the participants to get up, says the game is based on a game from old mobile 

phones called the “snake”. The leader determines one participant who will be the “head of a 

snake” and aims to catch the others. Whoever is caught continues to hold on to the “head” with 

his hands and thus form the body of the snake, until the chain (the body of the snake) is formed 

from all participants. 

2. Evaluation – 5 minutes 

The leader needs to draw the right line on the flip chart paper and ask the participants to draw 

an ECG through it, which will show how they felt during the workshop - from the beginning to 

the end. If they were unhappy or dissatisfied, the record goes below the straight line, if they 

were indifferent, coincides with it, and if they were satisfied it goes above and very satisfied - all 

the way to the top. 
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Appendix 7 – Power chart 

 

Task: 

 

Support Opposition 

5 4 3 2 1 1 2 3 4 5 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 8 – Common responses about power 

Common answers to the question about the examples of situations in which someone: 

“Feels powerful” 

 Overcoming the fear or feeling of ignorance by making oneself take the action; 

 recognition by others for something I have done; 

 opportunity to prove myself; 

 the ability to cause fear in others; 

 finding a creative way to solve a problem that seemed unsolvable; 

 being able to complete a difficult task; 

 success in the role of the leader; 

 care for others and helping others; 

 joining a group of people sharing the same problem. 
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“Feels helpless” 

 disrespect and insult; 

 ignoring; 

 refusal; 

 lack of control; 

 loss; 

 ignorance; 

 shame; 

 isolation
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THEME NO 9 – ACTION PLANNING 
 

Action planning is a process composed of one or more activities. This is a planning process that 

says: 

1. WHAT needs to be done; 

2. WHEN this should be done; 

3. WHO should do it and; 

4. WHAT resources should be invested in it. 

 

Your action plan should contain the following elements: 

o A PROBLEM that must be clearly and precisely defined. Why that problem is important, 

how did you determine that this problem really exist, is its solution feasible in relation to 

available resources? All this has to be documented by numbers, percentages, indicators - 

the answer to the question of what we want to solve. 

o AN OBJECTIVE/GOAL that must be well defined. A well-defined goal contains a change 

(we define the big change we want to make), the territory (where we will lead to a 

change), the target group (which the goal and change are related to) and the way or 

service (how we will make the change). The goal must be smart: SPECIFIC, MEASURABLE, 

ACHIEVABLE, REALISTIC and TIME-BOUND. An example of a well-defined goal: Raising 

awareness (change) of citizens of Niš (target group and territory) on the protection and 

respect of human rights (change) by organizing round tables and debates (methods or 

services) - answers the question of what we want to achieve. 

o PROGRAM AND METHOD which must precisely and in details contain all the 

steps/activities including their territorial plan and timetable - the answer to the question 

of how we want to solve the problem. 

o THE EVALUATION that should answer the question of whether we have succeeded. We 

should accurately describe the ways in which we will get this answer - the answer to the 

question how we will know if we have managed to solve the problem. 

THE BUDGET containing the types of costs which are further broken by each activity - the 

answer to the question what we need to solve the problem, i.e., to achieve the goal. We also 

need to think about who can help us in that. 
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WORKSHOP NO. 9 

 

Name: From a problem to an idea 

Workshop length: 90 minutes 

Workshop goal: Identifying problems in our environment and empowering participants to 

search for solutions; Introduction of the participants with the concept and elements of action 

planning 

Necessary material: Markers, stickers, crepe tape, papers, flip chart papers, felt pens, various 

newspapers. 

 

INTRODUCTORY ACTIVITY: 10 minutes 

1. Welcome words and reminder of the previous workshop - lasting 4 minutes 

2. Game “5 stickers” - lasting 6 minutes 

Each participant gets 5 stickers or 5 parts of crape tape and they have the task to put them 

anywhere on their body. At a given sign, each participant needs to get rid of his stickers/tapes 

by putting them on someone else.  

 

MAIN ACTIVITY: 75 minutes 

1. Presentation of action planning – lasting 5 minutes 

The leader provides information on action planning, parts of the action plan with a special focus 

on Part I - DEFINING THE PROBLEM (parts of the action plan can be already written on a flip 

chart paper, so that they are slowly discovered piece by piece) 

2. Spotting the problem – lasting 35 minutes 

The leader divides the participants in several groups and gives each group a flip chart paper, 

which is folded in half, felt pens, glue or scotch tape and newspapers. The task of the 

participants is to find a problem in their environment / school / city, which has to do with 

endangering the rights of the child, and to present it with the help of everything that is available 

on one half of the paper. Participants have 10 minutes to work, after which the leader instructs 

them to use the other half of the paper to show the ideal solution to the problem in the same 

way, for which they also have 10 minutes. Then the leader gives to the groups another 5 

minutes to write their suggestions on how to get from one state to the other, i.e. what is 

needed to solve chosen problem, which activities need to be done to solve the problem. After 

that, all groups have a total of 10 minutes to present their ideas. The leader emphasizes that at 

the next workshop participants will deal more seriously with their ideas. 

After that the leader returns to the written action plan and discovers the second part: GOAL - 

tells the participants why it is important to define the goal well, what a good goal should contain 

and gives them an example of a well-defined goal - lasting 5 minutes 
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3. Straight to the goal - lasting 30 minutes 

Participants remain in the same groups as in the previous activity, and relying on the identified 

problem from the beginning of the workshop, they are trying to outline the goal of their action. 

For this activity, they have 15 minutes, after which the presentation of each group is performed. 

After each presentation, the comments follow (the leader here gives the opportunity to the 

participants to comment, but also gives his own). 

 

FINAL ACTIVITY: 5 minutes 

1. Game and evaluation – choice of the workshop leader - lasting 5 minutes 
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WORKHOP NO. 10  

 

Name: Plan a solution, accomplish the goal! 

Workshop length: 90 minutes 

Workshop goal: Develop an idea and prepare an action plan 

Necessary material: Markers, stickers, crepe tape, papers, flip chart papers, felt pens 

 

INTRODUCTORY ACTIVITY: 10 minutes 

1. An introductory warm-up game chosen by the workshop leader - lasting 5 minutes 

2. Brief reminder about the problem and the goal of the action plan (poster from the 

previous workshop) - lasting 5 minutes 

MAIN ACTIVITY: 50 minutes 

1. Development of an idea and preparation of an action plan – lasting 50 minutes 

All participants in groups create an action plan for the action they wish to implement in their 

local community/school with their leaders, teachers or parents, while the leader helps them, 

telling them how to define the goal, what is important when the action is planned, what to keep 

in mind etc. All participants make a plan to implement their action, and then several members 

of the group present an action plan in front of the rest of the groups and the leader, all 

participants discuss and add/change something if they consider it necessary.  

 

FINAL ACTIVITY: 30 minutes 

1. Ceremony of giving certificates – lasting 10 minutes  

The leader can create a creative way of giving a certificate - the first participant who receives 

the certificate calls the next, with some nice message, an anecdote, or a nice word for the other 

participant. 

2. Papers on the back – lasting 10 minutes 

All participants and leaders carry on the back a paper and while walking (preferably with music), 

they write to each other with positive messages they have about each other and messages that 

everyone will bring with them as a memory of this cycle of workshops. 

3. Official evaluation – 10 minutes 

The leader should ask the participants to give honest answers to the questions asked, in order 

to improve the work in the future. 
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Appendix 9 – Action plan template 

 

Name of the action: Wake up the child inside (Action on the International Children's Day) 

Goal: Promotion of children's right to play, recreation and quality leisure time 

Target group: Pre-school children and children from lower primary school 

Time and place: November 20 (Sunday), Park Čair or the park of St. Sava in Niš, lasting 3 hours, 

in most frequent hours, when there are most children in the parks, 11-14h 

Description of the problem: Young high school pupils have found that today's children spend 

their free time differently from children from previous generations and spend more time on a 

computer, and less time outside, which can have negative consequences on their psycho-

physical development. 

Activities: Young activists will invite children to various types of games and try to encourage 

them to “return to forgotten games” that are played in an open space and not related to a 

computer, which will show them that they can spend their spare time in a different, but yet 

interesting way. Activists will first demonstrate a variety of interesting activities among 

themselves (marbles, jumping rope, cubes, dancing, performances of dolls, etc.) and then invite 

them to join them. Except for the T-shirts with the name of the action, the young ones will also 

wear a part of the costume, so they will also look like children (piggy tails, scarves, caps with 

cartoon characters, etc.) in order to attract more attention of the target group. For the same 

purpose, the action will be accompanied by cheerful music for children. It is also planned to 

disguise one activist as a clown, which will additionally animate children. With balloons, sweets 

and juices, the children will be given presents and the equipment they used to play with the 

advice to continue playing outside. A short survey of children will also be made, adapted to their 

age - how much time they spend outside, what their favourite games are and how they 

understand children's right to play. With this action, young people will promote children's right 

to play, recreation and quality leisure time, and help them “wake up the child in them.” 

 

Necessary material: 

- T-shirts for participants – 80 EUR 

- markers, felt pens, paints, brushes, chalks, papers – 20 EUR 

- Refreshment for children - participants and visitors to the action – 40 EUR 

- renting sound systems – 40 EUR 

- balloons, marbles, jumping rope, other props, cubes and other materials for playing – 20 

EUR 

Total: 200 EUR 
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Appendix 10 – Workshop leader’s notes 

 

WORKSHOP LEADER’S NOTES 

LOCATION:  

Name and surname of workshop leader:  

Report for the month: 

Date Contents – description of activities Number of participants/ 

male/female 

Comments, observation 
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Appendix 41 – List of participants and attendance record 

 

 

PEER WORKSHOPS WITHIN THE PROJECT “YOUNG WITH A VOICE” 

 

List of participants and attendance record 

Venue: __________________________             

Workshop leader: _________________________ 

# Name and 

surname 

Contact 

phone 
Insert 
date 

Insert 
date 

Insert 
date 

Insert 
date 

Insert 
date 

Insert 
date 

Insert 
date 

Insert 
date 

1.            

2.            

3.            

4.            

5.            

6.            

7.            
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8.            

9.            

10.            

11.            

12.            

13.            

14.            

15.            

16.            

17.            

18.            

19.            

20.            

21.            

22.            
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THEME NO. 10 – MONITORING OF PUBLIC POLICIES 

 

Uvod 

Introduction 

 

Each of us is part of a group, either smaller or bigger, we feel belonging to a community. Each 
group or community (family, peer group, classroom, school, city in which we live, the state) has 
its own rules on how to manage and make decisions. 

In the management and decision-making process, we can participate directly, we can express 
our views and opinions, and expect that our opinion will be appreciated. Other members of the 
group can expect the same. Their attitudes, opinions, desires may differ from ours. Every day, 
on different occasions, in different places, we come to the situation to deal with other people 
about what and how we want to achieve. Our participation in the arrangements and the way in 
which our group makes decisions brings us into the notion of politics. Each group, even the 
smallest, has its own policy. How and in what way decisions will be made and what the goals will 
be, represents, in the broadest sense, the policy of a group. 

The word politics is often perceived as negative. You will often hear statements from people 
that they do not want to deal with politics, but as you will see, politics is an integral part of our 
lives. How the street will be arranged, whether we will have street lighting, transport to school, 
whether we will build parks or build parking lots instead, whether children and young people 
have their place for socializing and learning outside the school is part of politics. 

 

What are public policies 

 

What then are public policies? At the core of the policy are the relations between people, their 
interaction, cooperation, exchange, in order to achieve a certain goal. Starting from this, we can 
say that every family has its own policy, or that it runs its own politics. The interests and goals of 
individuals not necessarily have to and do not always match the interests and goals of others, 
primarily the community we live, learn or work in. 

So, in addition to a special, individual, private interest, there is a public, common interest. What 
is important to our community, school, the street we live in, our city? Has anyone ever asked 
you about it? 

Responding to the needs and problems that exist in our community (for example, regular and 
free transportation for all students, the safety of all children outside the school, in the park, in 
the street) are part of and make a public policy. They, therefore, affect our lives, the community 
we belong to and us individually. 
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Who then creates public policies, activities that need to respond to problems in our community? 
Who can suggest solutions, activities, goals? And in what way? We saw that in a smaller group 
(a peer group, a school department), each member of the group can directly participate in 
decision making, suggest what the group will do, what as a group you aspire to, how to solve 
some of your problems, how to meet your needs. In doing so, you apply something that we can 
call direct democracy, if the opinion of each one is respected, considered and it influences the 
final decision. 

In a wider community, for example your city, it is more difficult to achieve direct democracy. But 
that is why we can talk about participatory democracy. In democratic societies, everyone 
should be able to influence and evaluate public policies - from the youngest, children, students 
to the oldest, our parents, friends, the elderly. It is not a denial of institutions and mechanisms 
of representative democracy - in the elections we vote for our representatives who then adopt 
laws in our name in the assembly, rule the state in the government, enforce laws. It is important 
to mention that for this form of democracy, an independent judiciary is also important in order 
to make sure that we are all equal before the law. It is important that we are informed, that 
there are free media, so that we can have a better insight into what is happening on our behalf. 

 

Monitoring of public policies 

 

In democratic societies, citizen participation is not limited to elections and voting for 
representatives who will then manage the city / state in the next 4 years. It is our right to 
participate in the life of our community all the time, to take care of how our city or our school is 
managed, how resources are used. It is also our right to ask questions, suggest solutions, 
activities and priorities. We are able to organize ourselves, to join together in order to bring as 
many people as possible and invite them to support our proposals. You have the right to be 
asked whether you are satisfied with the conditions in a school, the way you learn in school, do 
you feel safe in the streets of the city, in the park, whether you are satisfied with the doctor's 
attitude towards you. 

At the same time, this means that we monitor public policies, that is, that we know what policy 
is being advocated by the people who currently lead the city, for example. Public policies have 
stronghold in laws, decisions taken by local assemblies, strategic and action plans, programs. 
We can learn about the official policy in some local self-government from the speech of the 
Mayor or from the speech of the Ministers at the national level. 

According to the area they cover, public policies can be related to education, social issues, 
health, employment and poverty reduction. 

In any case, public policies affect our lives. They can influence directly, or indirectly, in a short 
period of time or in the long run, they can be focused on the local level or be implemented 
throughout the country. They can also have negative consequences, especially for the poor, or 
those who are in the minority and are not able to fight for their rights. 
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How do we decide which policies we will monitor? We said that public policies should respond 
to the problems and needs in society, they should determine how the problems will be 
addressed, which activities will be implemented in which time, which groups of citizens or 
children will be included in the proposal of measures and activities, etc. It is therefore 
important, first, to identify the problem and to describe the problem that affects our 
community, children in our region or in school. This can be done using the methodology known 
as the “Tree of Problem” and the “Tree of Solution”. The “Tree of Problem” can help us identify 
the causes and consequences of the problem. The “Tree of Solution” will help us determine 
recommendations for solutions and how these solutions can be implemented and what results 
we can expect. 

 

 

 

Determining problems, causes and solutions 

Practice: Tree of Problem 

Goal: achieve deeper understanding of the problem by determining its causes and 
consequences 

Necessary material: flip chart, paper, markers, felt pens 

Description: This exercise is conducted with a smaller group of children. At the beginning, the 
participants should draw a tree and on the tree trunk they should write the problem they will 
discuss. Next, the root that will represent the causes of the problem should be added. The 
causes that are closer to the surface are often those that are obvious and immediately 
recognized. Therefore, it is necessary to go further, in the depth, and find the causes that will 
help the participants better understand the problem. Next, the participants should draw the 
branches that will represent the consequences of the problem. Consequences that are closer to 
the main branches, i.e. the branches directly stemming from the tree are immediate. But, as the 
branches grow, it becomes apparent that the problem can cause different indirect and long-
lasting consequences. 
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Example: 

 

 

 
Practice: Tree of Solution 

Goal: Identify possible short-term and long-term solutions to the problem 

Necessary material: lip chart, paper, markers, felt pens 

Description: The participants should draw a tree and on the tree trunk they should write how 
they would like to be the situation in the future. Next, they should draw the root. At the root, 
the participants should write possible solutions and ways to solve problems that will contribute 
to reaching their goal. Solutions should address the main causes of problems that they have 
identified at the root of the tree of problem. Solutions that are closer to the surface are most 
directly contributing to overcoming the problem. At the branches of the tree, the participants 
are recording the effect that their activities should produce. On the branches closer to the tree, 
they should write the immediate effects, while long-term effects should be placed on longer 
branches. 

 

CHILD 
LABOUR 

poverty of the family Tradition demand for cheap labor 

non-education Unemploym
ent 

Seasonal migration 

Poor social security 

Drop-out 

Quality of education 

limited resources of the 
state 

endangered health 
Lack of play 

physical injuries 
Early growing 
up 

without a chance to get 
out of poverty illiteracy

  

a vicious circle of poverty 

children are too tired to 
learn in school 

less wages for adults 
children are at risk of exploitation 



     88 
 

 

Example: 

 

 

 

 
 
 
 
 

ALL CHILDREN HAVE ACCESS 
TO QUALITY EDUCATION 

quality teachers free education children feel safe at school 

school are 
equipped 

free snacks free textbooks better organized 
transportation to school 

Better health care 
more resources of 

the state better social 
protection 

school dropout is decreasing 

Literacy 
increases 

children are 
happier at school time to play 

children develop talents 
and skills 

healthier citizens 

children acquire 
knowledge 

more children are 
in school 

Better living standard 

children are at a lower risk of exploitation 
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After that, it is necessary to determine which policies deal with our problem and in which way: 
for example, is there a decision on social protection which provides measures and services for 
children, a local action plan for children, an agreement on cooperation between institutions and 
organizations on protection of children from violence. When we collect these documents, it is 
necessary to determine who is in charge of their implementation, which institutions, which 
state bodies and is there a budget for implementing the planned measures. 

In order to monitor the policies it is important to ensure direct participation of as many users of 
certain services as possible. We can prepare a questionnaire for our peers in order to examine 
their opinion and / or satisfaction with the service they use, which is a result of public policy. In 
fact, it is very important to determine how public policies affect the lives of citizens, in our case, 
children and peers. We can determine this through the questionnaire, but also through a 
conversation in smaller groups with peers. The conversation can help us understand why a 
particular policy does not produce results, why there is dissatisfaction with some kind of service 
in domain of health, education or social protection. 

During drafting of the “Report on the Rights of the Child in the Republic of Serbia from the 
Perspective of Children and Youth” 12, Children’s informative cultural service DX, a group of 
children and youth at the Center for the Rights of the Child (Belgrade), children and young 
activists from the Association for Development of Children and Youth – Open Club (Niš) and 
members from the Youth club of Uzice Child Rights Centre prepared for their peers a 
questionnaire which covered six areas. They, with the support of adult leaders and expert 
researchers, created questions in the fields of health, education, security and non-violence 
culture, the rights of the child to non-discrimination, peer violence and participation. The 
questionnaire was filled by girls and boys 12 to 18 years of age. In addition, in order to gather 
the opinion of children from different groups, the questionnaire was filled in by children who 
lived in homes without parental care, children of Roma nationality, children with disabilities, and 
children living and working in the street. 

Each questionnaire should have a title, an explanation of who is conducting the research, what 
and why is being requested with the questionnaire and how the questionnaire answers will be 
used. At the beginning of the questionnaire, there are several questions that will help us find out 
who were the children who filled out the questionnaire - we do not ask for their first and last 
name, but important information about the child's gender, age, school and place of living. These 
data can show us how certain issues are seen by girls or boys, we can determine the problems of 
children living in the village, or in the city, etc. 

                                                 
12

 „The Report on the Rights of the Child in the Republic of Serbia from the Perspective of Children and Youth" was 

created within the project „Living the Rights of the Child“, which has been implemented by the Center for the Rights 

of the Child since 2010, with the support of Save the Children. Through this project, a group of children and young 

people have been empowered to monitor and advocate for the realization of the rights of the child. 
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Example of a questionnaire 

 

RESEARCH ON ATTITUDES OF CHILDREN AND YOUNG PEOPLE 

Hello, 

There is a questionnaire in front of you with which we want to determine how the rights of 
children and young people in our city are realized. The questionnaire is part of the research that 
will help us prepare recommendations for a better position of children, which we will send to the 
mayor. 

The research is conducted by children and young people from the Open Club in Nis who compiled 
this questionnaire. 

The questionnaire is anonymous and nobody will know your name and surname, so we ask that 
your answers be honest. Your answers will help us find out what children in our city think about 
how their rights are exercised. 

Please answer all questions. 

 

1. What is your gender?  (circle) male female 

2. Which year were you born in? __________________________ 

3. Where were you born?  __________________________ 

4. What is the name of your school? __________________________ 

I Child participation 

 

1. In which situations it is especially important for you to have your opinion taken into 
consideration?  

1) in the family 

2) in a group of friends and peers 

3) regarding school issues 

 

2. How much are you involved in decision-making in your school? 

1) they always ask me for an opinion about the things that matter to me 

2) they often ask me for an opinion about the things that matter to me 

3) they rarely ask me for an opinion about the things that matter to me 

4) they never ask me for an opinion about things that matter to me 

 

4) regarding the quality of life in my hood 

5) regarding decisions concerning the situation in the state 

6) regarding decisions concerning the situation in the world 
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3. How familiar are you with the work of the pupils’ parliament in your school? 

1) I am very familiar, I am a member 

2) I am very familiar, although I am not a member 

3) I know it exists, but I'm not well informed about their work 

4) Pupils’ parliament is not active in my school 

5) there is no pupils’ parliament in my school 

6) I do not know anything about it 

 

4. Have you had the opportunity to express your opinion on some important issues for living in 
your city/municipality? 

1) No, no one has ever asked me for an opinion 

2) Yes, I filled in some surveys regarding the problems of children in my city 

3) Yes, I participated in public debates about the problems of children and young people in the 
city 

4) Yes, I have attended meetings with representatives of the municipality about the problems of 
children and youth in my city 

5) Yes, in some other way (write) _______________________________ 

The collected data can show us why the implementation of a particular policy does not produce 
results. For example, local self-government may have signed a cooperation agreement with all 
important institutions and organizations to protect children from violence, and children can still 
feel unsafe and problems of violence can escalate. Questionnaires and interviews with children 
will give us insights into the problems children are facing and whether the foreseen measures 
affect the causes of the problem and contribute to greater safety and security of children. 

Finally, the evidence we collect in the course of monitoring of public policies can be used for 
recommendations for the change. We can learn what needs to be changed in order to improve 
policies, what to do to ensure better lives of children in the community, family or school, so that 
all children develop in accordance with their abilities and exercise their rights. 

The example of recommendations defined by children in the preparation of the “Report on the 
Rights of the Child in the Republic of Serbia from the Perspective of Children and Youth”13. 

 

 

                                                 
13

 „Report on the Rights of the Child in the Republic of Serbia from the Perspective of Children and Youth” has been prepared 

within the project „Living the Rights of the Child“ “, which has been implemented by the Center for the Rights of the Child since 

2010, with the support of Save the Children. Through this project, a group of children and young people have been empowered to 

monitor and advocate for the realization of the rights of the child. The authors of this report are: 

Children’s informative cultural service DX, a group of children and youth at the Center for the Rights of the Child (Belgrade), 

Members from the Youth club of Uzice Child Rights Centre (Užice) 

Young activists from the Association for Development of Children and Youth – Open Club (Niš) 
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Recommendations for children and young people to improve participation 

 Education of children from the earliest days (from kindergarten) about the rights they 

have, but also about how to use these rights and how to express their opinions. 

 Education of parents, school staff and the general public about the importance of the 

child's right to participate, campaigns aimed at raising awareness about the 

importance of this right (media, street actions, promotional material, brochures). 

 Monitoring of the authorities in terms of openness to participation of children and 

youth. 

 Forming more bodies such as pupils’ parliament at school level, and outside of school 

something like the “Council of Children” that will take part in city decision-making. 

 Organizing “open classes” or “classes for pupils” that would be dedicated to pupils’ 

issues and opinions. 

 Setting up a box for proposals and questions of pupils in schools. 

 Reforming the education system to provide children, among other things, with 

knowledge and skills that will enable them to participate. 

 Inviting children and young people to round tables, meetings, interviews with 

stakeholders, or at least ask for their opinion through questionnaires and surveys. 

 Creating a site or Facebook group for children's issues, opinions and suggestions at the 

city level. 

 The obligatory introduction of a certain number of class hours dedicated to this topic, 

making sure that these are not classes where everybody talk about participation. 

Instead, these classes should ensure real application of participation. 

 Active monitoring of the implementation of the Law on the basics of the education 

system; Pupils’ Parliament is the only body at the school level that allows children to 

participate and it is unacceptable that it does not exist or exists only formally. 

 Introduction of rules regarding the publicity of Parliament’s work (class 

representatives should present to their classmates what has been discussed and done 

in parliamentary meetings). 

 Networking of parliaments from different schools for cooperation, joint action and 

exchange of experiences. 

 Informing the teachers that parliamentary membership should be voluntary and 

independent of school performance. 

 Creating an encouraging climate in school, which will allow the pupils to exercise their 

right to participate within the pupils’ parliament. 
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Children and young people from all over Serbia included in the Youth Advisory Panel of the 
Deputy Ombudsman in charge for child rights, Youth Council of the Equal Rights Commissioner, 
Council of Children of National Network of Organizations for Children - MODS, Open Club Youth 
Network from Nis all together defined the recommendations for the competent state 
authorities and institutions in order to improve the realization of the guaranteed children's 
rights in Serbia. 

 

An example of recommendations related to the field of education 

 

1. Improve the quality of education: 

a) the contents of the teaching and textbooks should be more interesting and contemporary; 

b) use new methods and techniques and new technologies in teaching; 

 

2. Civic Education 

a) civic education should be compulsory, not elective; 

b) the content of civic education should be improved and child rights introduced as a compulsory 

part of its curriculum; 

 

3. Schools should develop skills in children and teachers related to non-violent communication, 

tolerance, solidarity, respect for differences, etc. 

 

Schools need to work more with pupils’ parliaments and non-governmental organizations and 
propose more ideas for pupils’ activities. 
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